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CHAPTER I 
INTRODUCTION 
Statement of Problem.— This is a study of the problems 
of forty-five pupils in a fifth grade of the Florance Street 
School, Savannah, Georgia, as revealed by the ratings of their 
parents and three of their teachers on the Haggerty-01son- 
1 
Wickman Behavior Rating Schedules» 
Purposes of study»— The purposes of the study are stated 
in the following questions: 
1. What are the problems of these children according to 
their parents and three of their teachers? 
2. What are some of the factors which may have contributed 
to the development of the problems of these children? 
3. What are some suggestions derived from this study 
which may be of help to parents and teachers who are 
concerned with behavior problems? 
Collection of Data,— In order to learn more about the 
children than could be gained from less objective means the 
following schedules and tests were used: 
1. Haggerty-01son-Wickman Behavior Rating Schedules, Sched¬ 
ule A was used to find out what were the problems of these 
2 
children as rated by their parents and three of their teachers. 
^M. E. Haggerty, W. C. Olson and E. K. Wickman, Behavior 
Rating schedules (New York, 1930), pp. 2-6. 
2Ibid. 
2 
2. The Detroit Alpha Intelligence Test, Form S was given 
in September 194-3 to measure the intelligence of the children, 
since intelligence is an influencing factor and will reveal 
many facts concerning behavior.^ 
3. The American School Achievement Tests, Form A were ad¬ 
ministered in October 194-3 to note the achievement of the children 
at the beginning of school. Achievement is an influencing factor 
p 
and will also reveal facts concerning behavior. 
4. The American School Achievement Tests, Forms C were used 
in May 1944 at the close of school to note the gain, if any, 
over the first achievement tests.^ 
Correlations were made in this study to determine relation- 
4 
ships. The method used was the Spearman Rank Method which 
yielded a coefficient that was interpreted according to a table 
5 
in Garrett. 
The results from the schedules were presented in profile 
graphs, while the results of the tests were presented in tables. 
^H. J. Baker, Detroit Alpha Intelligence Test, Form S 
(Bloomington, 1941), pp. 1-8. 
2 
R. V. Young and W. E. Pratt, American School Achievement 
Tests, Form A (Bloomington, 1942), pp. l-l6. 
^R. V. Young and W. E* Pratt, American School Achievement 
Tests, Form Ç (Bloomington, 1943), pp. 1-16. 
M. Nelson and E. C. Denny, Statistics for Teachers 
(New York, 1940), pp. 82-92. 
%. E. Garrett, Statistics in Psychology and Education 
(New York, 1939), pp. 341-42. 
3 
The class consisted of twenty-five boys and twenty girls, 
whose ages ranged from nine years and ten months to fourteen 
years and five months. Some of them had been promoted to the 
fifth grade, while others had been retained in the fifth grade 
for failing to do acceptable work. 
The home of every child involved in this study was visited 
to get the parents to fill out the behavior rating schedules. 
One copy of each schedule was given to every individual who was 
to rate a child. The rest of the year was used in making con¬ 
tacts with the homes. 
In many cases the investigator had to read and explain the 
items to the parents. There were a few of the parents who could 
fill out the schedules without aid. The education of the parents 
was limited. Two of the parents had been to high school; three 
were self-educated ministers; and the other parents had stopped 
school in the elementary grades or had not attended school at all. 
Three teachers rated each child. One teacher had taught 
the children for one year in the third grade and will be known 
in this study as teacher X; the second teacher had taught them 
in the fourth grade and will be mentioned as teacher Y; and the 
third teacher was the fifth grade teacher and will be referred 
to as teacher Z. 
Pertinent Literature.— There have been many studies made 
of behavior problems of children. Haggerty made a study in one 
of the public schools of Minneapolis, Minnesota, during the 
years 1923-24. The purpose was to find the incidence of early 
behavior symptoms in children by means of a survey project. It 
4 
was in two parts and drew upon the teachers’ knowledge of the 
children for a record of their behavior difficulties. Each, 
teacher was given a schedule and asked to catalogue the fre¬ 
quency of occurrence of undesirable behavior in the life of 
each child in her room as far as such behavior had come to the 
teacher's attention, in the second part, each teacher was asked 
to rate on a five-point scale the several children in her room 
with regard to their standing on each item of the list of 
thirty-seven traits. It was found that undesirable behavior 
was judged more serious hot merely by its occurrence, but by its 
appearance along with other forms of behavior in the same in¬ 
dividual* Because of this, a scheme was devised for combining 
and weighting behavior problems by which a behavior score was 
obtained for each child. It was necessary to weigh the act and 
the level of its manifestation. It became possible to study 
the incidence of behavior problems in terms of age, grade, sex, 
Intelligence, and the teacher in charge.’1’ 
E. K. Wickman's study of teachers' attitudes toward child 
behavior had its origin in two experimental investigations 
which were primarily designed to secure data on the behavior 
problems of elementary school children. The first of these in¬ 
vestigations was made in Cleveland, and the procedure may be 
presented in the following steps: (1) the individual teachers 
reported by means of questionnaire all the kinds of behavior 
^M. E. Haggerty, "The Incidence of Undesirable Behavior in 
Public School Children,H Journal of Educational Research, XII 
(September, 1925)» 101-22. 
5 
which they had encountered in their teaching career; (2) they 
rated all of their pupils on a behavior record containing a list 
of behavior problems which had been reported most frequently on 
the questionnaire; (3) the teachers again rated their pupils on 
a behavior personality rating scale which was devised by Wlckman 
and constructed with reference to graded lists of behavior and 
personality characteristics considered important by mental hygi¬ 
enist in estimating the emotional and social adjustment of the 
child. These two ratings of pupils were obtained under con¬ 
trolled conditions and in a manner designed to elicit the 
teachers'’ reactions to the behavior of the child. It was re-* 
vealed that the raters found problems in varying degrees in the 
children. Other findings were that the parents and teachers 
did not agree on the behavior problems of the children; that 
the teachers only considered problems pertaining to the class¬ 
room; and that boys were considered to be more difficult to 
manage than girls. It was revealed further that the most prof¬ 
itable project would be the training of student teachers in the 
study and treatment of behavior problem children.'*’ 
Bott made a similar study in "Adult Attitudes to Children's 
Misdemeanours** The method that she used was Thurstone's tech¬ 
nique of paired comparisons. A selection of twenty-one typical 
and outstanding items was made from an assortment of misde¬ 
meanours. These were arranged in all possible combinations of 
^E. K. Wlckman, Children's Behavior and Teachers* Attitudes 
(New York, 1928), pp. 6-184. 
6 
two without regard to order. This list of pairs was given to 
the raters, and they were asked to underline the misdemeanour 
which they thought was the more serious in each pair. It was 
found that the teachers*' judgments were not so much like those 
of the psychiatrists as were the evaluations of the parents. 
The reason for this may have been that the latter group had 
devoted more study than the teachers to some of the problems of 
child welfare. Bott concluded that the child was frustrated 
between the two sets of standards formulated by the home and 
the school and this made it very difficult to solve his behavior 
problems.^ 
Brogden made a related study of twenty-five maladjusted 
pupils of the David T. Howard Junior High School, Atlanta, 
Georgia. She used the case study technique and rated the chil¬ 
dren on the Detroit Scale of Behavior Factors by Harry J. Baker 
and Virginia Traphagen. The purpose was to analyze the types 
of maladjustments found in children and to reveal the informa¬ 
tion that would aid in better pupil adjustment in school. It 
was found that the achievement of these children in junior high 
school was not above the fifth grade level, and that their 
maladjustments were truancy, nervousness, temper-outbursts, 
2 
seclusiveness, stealing, disobedience, fighting, and fear. 
^*H. Bott, Adult Attitude to Children's Misdemeanours 
(Toronto, 1937), pp. 1-17. 
2J. K. Brogden, MA Study of Twenty-five Maladjusted Pupils 
of the David T. Howard Junior High School, Atlanta, Georgia.** 
Unpublished Master's thesis, Department of Education, Atlanta 
University, 1940. 
7 
Long made a study that was quite similar to the one by 
Brogden. This study was made in the University Laboratory High 
School, Atlanta, Georgia. The purpose of the study was to dis¬ 
cover the difference in the ways parents and teachers considered 
behavior problems of children by objective means. The children 
were rated on the Haggerty-Olson-Wlckman Behavior Rating Sched¬ 
ules. Mothers and fathers were in almost total agreement in 
their ratings, but there was a wide disagreement among parénts 
and teachers on the ratings of the fifty children.3- 
Another study along the same line was made by Ebstein. The 
purposes of the study were: (1) to investigate the extent to 
which teachers concur in selection of problem pupils, and, (2) to 
determine behavioral traits of children so designated. Among 
the data obtained for each child was included an indication of 
those characteristics which caused the child to be regarded as 
a problem. An opportunity was provided for the notation by 
teacher of problem characteristics which were not cited in the 
check list. It was noted that most of the disturbing forms of 
behavior regarded by the teachers were those which upset class 
routine, made the disturbing children difficult to teach, the 
class. It was found also that boys were greater problems than 
girls.2 
%. S. Long, "A Study of Parents and Teachers Ratings of 
Fifty High School Pupils on the Haggerty-01son-Wickman Schedule." 
Unpublished Master's thesis, Department of Education, Atlanta 
University, 1940. 
2 
J. L. Epstein, "An Analysis of Teachers' Judgment of 
Problem Children." journal of Genetic Psychology. LIX 
(September, 1941), 101-04. 
CHAPTER II 
ANALYSIS AND INTERPRETATION OF RESULTS 
The purpose of this chapter is to present, analyze, and 
interpret the data from the Haggerty-01son-Wickman Behavior 
Rating Schedules; the Detroit Alpha Intelligence Test, Form S; 
and the American School Achievement Tests, Form A, and Form C, 
The data were used to answer the following questions: (1) What 
are the problems of these children according to their parents 
and three of their teachers?; (2) What are some factors which 
may contribute to the development of the problems of these 
children?; and (3) What are some suggestions derived from this 
study which may be of help to parents and teachers who are con¬ 
cerned with behavior problems? 
A. Behavior Problems of the Children 
The behavior problems of these children were determined by 
the ratings of the five Judges on the Haggerty-0lsonuWlckman 
Schedaule A. After all of the problems on schedule A had been 
checked by the parents and the three teachers, these problems 
were scored and arranged in rank order for each of the raters. 
Garrett and schneck state; 
If there is a high correlation among ratings made by 
different judges, the averages of such ratings may be taken 
as valid measures, on the ground that the scale has 
focused attention upon definite and uniformly recognized 
characteristics. 
^H. E. Garrett, and M. R. Schneck, Psychological Tests, 
Methods and Results, Part Two ( New York, 1933 )» P* 116. 
8 
9 
Consequently, the ranks by the mothers were correlated with 
those by the fathers to find the relationship. A coefficient of 
f *89 was obtained which pointed out high relationship between 
them. This justified combining the data by these two raters, and 
the averages determined the behavior problems by the mothers and 
fathers. 
Figure 1 is a profile graph showing the behavior problems 
for the forty-five children based on the averages of the ratings 
of the mothers and fathers on Schedule A of the Haggerty-01son- 
Wickman Behavior Rating Schedules. All of the fifteen behavior 
problems on Schedule A are listed on the vertical line of the 
graph, while the ranks from the lowest to the highest are on the 
horizontal line. The behavior problems received varied ranks, 
but only those that were least frequent and those that were most 
frequent are named here. 
The least frequent behavior problems were those which fell 
in the lower ranks; they were "cheating", "stealing", "unpopular 
with children", "sex offenses", and "defiance of discipline". 
Those that were most frequent were "marked overactivity", 
"Imaginative lying", "temper outbursts", "unnecessary tardiness", 
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Fig, !•* Profile graph showing the behavior problems for the forty-five 
ohildren based on the average ranking by the mothers and fathers on 
Schedule A of the Haggerty-01 son-Wickman Behavior Bating Schedules, 
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It was found that the coefficient of correlation for the 
ratings by the teachers X and Y was 4 *59, that the coefficient 
of correlation for teachers Y and 2 was + *63, and that the 
coefficient of correlation for teachers Y and 2 was 4 • 69* 
These coefficients indicated marked relationship which meant 
that there was close agreement among the three teachers in their 
evaluations of the behavior problems of the children* 
Figure 2 is a profile graph showing the behavior problems 
for the forty-five children based on the averages of the ratings 
of the three teachers Xj Y, and 2 on Schedule A of the Haggerty- 
Olson-Wlckman Behavior Rating Schedules* It shows that all of 
the behavior problems on Schedule A had a different rank. The 
least frequent behavior problems were those with the lower ranks, 
some of those were "sex offenses", "stealing", "defiance to dis¬ 
cipline", "obscene notes, talk, or pictures", and "truancy". 
The most frequent behavior problems were those with the higher 
ranks, some of those were "marked overactivity", "bullying", 
"temper outbursts", "disinterested in school work", and 
"unnecessary tardiness". 
The average ratings of the parents were correlated with 
average ratings of the three teachers in order to find the re¬ 
lationship between parents and teachers. A coefficient of 
4 *76 was obtained, showing high relationship, which implied 
that the parents and teachers agreed considerably upon the 
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Fig. 2 « Profile graph showing the behavior problems for the forty-five 
children based on the average ranking by the three teachers, X, 
Y, and Z on Schedule A of the Baggerty-Olson-Wickman Behavior 
Rating Schedules. 
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Figure 3 is a profile graph showing the behavior problems 
for the forty-five children based on the averages of the ratings 
of the parents and the three teachers, |L, Y, and 2 on Schedule A 
of the Haggerty-01son-Wickman Behavior Rating Schedules» The 
least frequent behavior problems ranked by the parents and the 
three teachers, from low to high were “sex offenses*, “stealing*, 
“defiance to discipline*, “obscene notes, talk, or pictures", and 
“cheating** 
According to the grouping of the behavior problems on sched¬ 
ule A “imaginative lying*, “sex offenses*, “stealing*, “truancy*, 
and “obscene notes, talk, or pictures* were the most serious.^- 
All of these behavior problems but “imaginative lying* were 
among the least frequent in occurrence as rated by the parents 
and the three teachers* 
The behavior problems of the children that rated highest 
were “marked overactivity*, “temper outbursts", "unnecessary 
tardiness", "bullying", and "imaginative lying*. In the light 
of the above statements, the data in this study suggest that 
the problems of these children were not grave ones after all. 
^M* E* Haggerty, W. G. Olson and E. K. Wickman, Haggerty-0Ison- 
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Fig. 3 « Profile graph showing the behavior problems for the forty-five 
children based on the average ranking by the parents and the 
three teachers, X, Y, and Z on Sohedule A ef the Baggerty- 
Olson-Wickman Behavior fating Schedules. 
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B». Contributing Factors to the Problems of the Children 
The instruments that were used for obtaining data on the 
factors that have influenced or contributed to the behavior of 
the children in this study were the Haggerty-01son-Wlckman 
Behavior Rating Schedule B„ the Detroit Alpha Intelligence 
Test, Form S, and the American School Achievement Tests, Form A, 
and Form C, From the above schedule and tests, data were obtained 
in the following areas: intellectual, educational, physical, 
social and emotional. 
Schedule B of the Haggerty-Olson-Wlckman Behavior Rating 
Schedules offered a means of securing quantitative estimates of 
the degree to which the pupils possessed certain abilities or 
traits. It was divided into four factors: Intellectual, physi¬ 
cal, social, and emotional. These factors were sub-divided into 
five traits with consecutive values from one to five. 
The parents and the three teachers checked the traits of 
the factors on Schedule B. Only the trait that was most de¬ 
scriptive of the child was checked under each factor. The 
traits had varying quantitative values from five (undesirable) 
to one, (highly desirable). The investigator compiled, scored, 
and ranked the traits that were checked. This enabled the de¬ 
termination of the desired correlations."1. 
•*-H. E. Garrett and M. R. Schneck, op. clt., p. 116. 
16 
1. Intellectual Factors.— The Intellectual factors were 
determined by the Intellectual traits of Schedule B as rated by 
the parents and the three teachers and the results of the 
Detroit Alpha Intelligence Test. Form s« The intellectual Traits 
as ranked by the mothers and fathers were correlated, and a co¬ 
efficient of + .15 was found which meant indifferent relation¬ 
ship denoting some disagreement. 
Figure 4 is a profile graph showing the intellectual traits 
for the forty-five children based on the averages of the 
ratings of the mothers and fathers on Schedule B of the Haggerty- 
Olson-Wlckman Behavior Rating Schedules. It shows that the 
mothers and fathers Judged the children as thinking with ordi¬ 
nary speed, as thinking with moderate care, as being equal to 
the average child on the street, and as being usually present 
minded. On the other hand, the parents Judged the children as 
being ordinarily inactive mentally, as lacking curiosity and 
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Fig. 4 « Profile graph showing the intellectual traits for the forty-five 
ohildren as ranked by the mothers and fathers on Sehedule B of 
the Haggerty-Olson-Wicfanan Behavior Bating Schedules* 
It was found that the coefficient of correlation for the 
ratings "by the teachers X and Y was f .36, that the coefficient 
for the ratings by teachers X and 2 was + .15» and that the 
coefficient for the ratings by teachers Y and 2 was + .36. 
These coefficients were low but indicated some agreement in the 
evaluation of the intellectual traits as rated by the three 
teachers. 
Figure 5 is a profile graph showing the intellectual traits 
for the forty-five children based on the averages of the ratings 
of the three teachers, X» X» and 2L on Schedule B of the Haggerty- 
Olson-Wlckman Behavior Rating Schedules. It shows that the 
teachers Judged the children to be equal to the -verage child on 
the street, that their .thinking was moderately careful, and that 
they were ordinarily active mentally. 
On the other hand the teachers judged the children's 
attention as inadequate', that they did not display usual 
curiosity and interest in things, and that they did not think 
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Fig, 5 « Profile graph showing the intellectual traits for the forty«five 
children as ranked by the three teachers, X, Y, and Z en 
Sohedule B of the Baggerty^Olson-Wlokman Behavior Rating Schedules, 
20 
The average ranks of the intellectual traits as rated by 
the parents were correlated with those as rated by the three 
teachers, and a coefficient of + .73 was obtained which denoted 
high relationship and formed a definite basis for combining the 
two sets of data. The parents and the three teachers agreed on 
these intellectual traits being present in the children. 
Figure 6 is a profile graph showing the intellectual traits' 
for the forty-five children based on the averages of the ratings 
of the parents and the three teachers, X» X» and 1L on Schedule 
B of the Haggerty-Olson-Wickman Behavior Rating Schedules. The 
traits as shown from the lowest to the highest are equal to the 
average child on the street and moderately careful, on the other 
hand, the children's attention was inadequate, they did not dis¬ 
play usual curiosity and interest in things, and they were not 
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Fig. 6 - Profile graph showing the intellectual traits for -the forty-five 
children as ranked by the parents and the three teaohers, X, Y, 
and Z on Schedule B of the Haggerty-Olson-Wickman Behavior Bating 
Schedules* 
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The Detroit Alpha intelligence Test, Form s was given to 
obtain a more objective knowledge of these fifth grade children. 
The test scores were converted into intelligence Quotients for 
the children. The classification of intelligence according to 
Terman was used for the l.Q*s which are presented in Table 1. 
There was only one pupil who was superior, nine who were normal, 
eleven who were dull, ten who were borderline, and fourteen who 
were feeble minded.1 Pressey states that subjects taught in 
p 
school are beyond the grasp of those having I.Q's less than 75. 
This statement together with the conclusion from Olson, that 
children who are regarded as behavior problems or generally below 
average in intelligence, suggest one reason for the occurrence of 
3 
so many behavior problems among the children in this study. 
The ratings by the parents and the three teachers on the 
Haggerty-Olson-Wickman Behavior Rating Schedule A were averaged 
for every child, arranged in rank order, and correlated with 
ranks of the intelligence test scores. The coefficient for these 
two series of data was -.28, which indicated that low intelli¬ 
gence is associated with numerous behavior problems. This find¬ 
ing compares favorably with the coefficient reported in studies 
similar to this one. Olson, for example, made the following 
•4i. L. Pressey, Psychology and the New Education (New York, 
1933), P. 217. 
2Ibid. pp. 173-75. 
3W. C. Olson, "Utilization of the Haggerty-Olson-Wickman 
Behavior Rating Schedules,* Childhood Education, IX (New York, 
1933), P. 355. 
23 
pertinent statements 
In every investigation reporting relations of problem 
tendency scores to mental tests the coefficient varied be¬ 
tween — .02 and —.58 in twelve groups of children classi¬ 
fied by age, with — *27 as a typical value. The results 
show a group tendency for unacceptable behavior to be 
associated with low intelligence.1 
C. Olson, op. cit. P. 355. 
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TABLE 1 
I .Ci'S OF THE FORTY-FIVE PUPILS AS REVEALED BY THE 
DETROIT ALPHA INTELLIGENCE TEST, FORM S. 
I A* 
<  '■ ■ 1   ■■ ■— 









of Pupils 45 
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Table 2 presents additional data concerning the 1.0/s of 
the forty-five pupils. The mean I.Q. is the central tendency 
usually called the average and is 79.6. The median I.Q. is 78.5 
and is the point in the distribution of I.Q*s above which and 
below which lie an equal number of I.Q's. The highest I.Q. is 
111,.the lowest I.Q is 51» and the range of I.Q’s is 61. 
26 
TABLE 2 
CENTRAL TENDENCIES AND RANGE OP I.Q'S OF THS FORTY- 
FIVE PUPILS AS REVEALED BY THE DETROIT ALPHA IN¬ 
TELLIGENCE TEST, FORK. S. 
Statistical Items Derived I,Q*s 
Mean I.Q, 79.6 ' 
Median I.Q, 78:5 
Highest I.Q. 111.0 
Lowest I.Q. 51.0 
Range of I.Q'a 61.0 
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2. Educational Factors»-- The educational factors were 
investigated by the American School Achievement Tests, Form A 
and Form C. Form A was given at the beginning of the school 
term in October, 1943, and Form C was given at the close of 
school in Kay, 1944. 
Table 3 shows the educational achievement on the initial 
and final tests, Form A and Form C. It shows the scores and 
the number of pupils making the particular scores. The lowest 
scores of both the initial and the final tests fall in the 
class interval 30-39, and the highest score of the initial 
test falls in the class interval 130-159, while the highest 
score of the final test falls in the class interval 200-219. 
The initial achievement tests scores and the final achieve¬ 
ment tests scores were totaled and correlated with the intelligence 
test scores; a coefficient of + .63 was obtained which showed 
marked relationship. Olson reported a coefficient of f .50 be¬ 
tween achievement test scores and I.Q’s of fifth grade children, 
and considered it low. He said that it indicated that low in¬ 
telligence tends to go with poor school achievement; therefore, 
the coefficient in this study may have about the same signif¬ 
icance as that in Olson* s report.'*' 
C. Olson, op. cit. 
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TABLE 3 
THE EDUCATIONAL ACHIEVEMENT OF THE FORTY-FIVE 
PUPILS AS DETERMINED BY- THE AMERICAN SCHOOL 
ACHIEVEMENT TESTS, FORM A AND FORM C. 







200-209 0 1 
190-199 0 0 
180-189 0 1 
170-179 0 1 
160-169 0 1 
150-159 1 1 
140-149 2 3 
130-139 2 8 
120-129 3 5 
110-119 4 7 
100-109 6 4 
90-99 7 2 
80-89 6 7 
70-79 4 1 
60-69 5 2 
50-59 3 0 
40-49 1 0 
30-39 1 1 
Total Number 
of Pupils 45 45 
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Table 4 shows additional statistical data from the achieve¬ 
ment test scores, m the initial achievement test the raw 
scores range from 32 to 157 with a mean of 93.1, a median of 
93.5, and a range of 126. 
•rhe final achievement tests* raw scores ranged from 34 to 
200 with a range of 167, a mean of II5.3, and a median of 117.8. 
were a sizable gain is shown in the final test over the initial 
test; however, no attempt was made to determine the reliability 
of the difference between the means on the initial and final 
tests since this was not a part of the problem of the study. 
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TABLE 4 
CENTRAL TENDENCIES AND RANCE OF THE ACHIEVEMENT 
OF THE FORTY-FIVE PUPILS As REVEALED BY THE 
INITIAL AND FINAL AMERICAN ACHIEVEMENT TESTS; 
FORM A AND 0. 




Mean Score 93.1 115.3 
Median Score 93.5 117.8 
Highest Score 157.0 200.0 
Lowest Score 32.0 34.0 
Range of Scores 126.0 167.0 
) 
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Table 5 shows the grade equivalents as determined by the 
raw scores of the initial and final achievement tests of the 
forty-five pupils. There were only two pupils of fifth grade 
level at the beginning of school;; the other forty-three were 
retarded. Their grade equivalents ranged from five months in 
the second grade to four months in the fifth grade. At the 
close of school the final test shows a range of from five 
months in second grade to eight months in the sixth grade. The 
final test shows there were two accelerated pupils with sixth 
grade equivalents, there were six pupils with fifth grade 
equivalents, and there were thirty-seven retarded pupils. This 
is very low for educational achievement. 
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TABLE 5 
GRADE EQUIVALENTS AS DETERMINED BY THE RAW SCORES OF THE 
INITIAL AND FINAL ACHIEVEMENT TESTS OF THE FORTY-FIVE PUPILS 
Grade 
Equivalents 











5.4 1 5.7 1 
5.0 1 5.6 2 
4.6 3 5.3 1 
4.5 2 5.0 2 
4.4 1 4.9 2 
4.3 3 4.8 1 
4.2 2 4.7 2 
4.1 2 4.6 6 • 
4.0 4 4.5 1 
3.9 2 4.3 3 
3-8 4 4.2 4 
3.7 1 4.0 3 
3.6 3 3.9 4 
3*5 5 3.8 2 
3.4 3 3.7 2 
3.3 1 3.6 1 
3.2 3 3.5 1 
3.1 1 3.3 2 
2.8 1 3.2 1 
2.7 1 - 2.9 1 
2.5 1 2.5 1 
Number of 
 Pupils  45  
Nlimber ôf 
Puoils  45  
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Table 6 shows the average grade equivalent and the range as 
determined by the raw scores of the intial and final achievement 
tests. The average grade equivalent for the initial test was 
eight months in the third grade, the highest grade equivalent 
was four months in the fifth grade, and the lowest grade equi¬ 
valent was five months in the second grade; while for the final 
test the average grade equivalent was three months in the fourth 
grade, the highest grade equivalent was eight months in sixth 
grade, and the lowest grade equivalent was five months in 
second grade. Table 6 shows a gain in grade equivalents of the 
final test over the initial test, but the class was below the 
grade norm. 
TABLE 6 
AVERAGE GRADE EQUIVALENTS AND RANGES AS DETERMINED BY THE 
RAW SCORES OF THE INITIAL AND FINAL ACHIEVEMENT TESTS OF 
THE FORTY-FIVE PUPILS 
Initial 
» '  - 
Jest, Form A Final Test, Form C 
Average and Grade Average and Grade 
Range Equivalent Range Equivalent 
Average Average 
Grade 3.8 Grade 4.3 
Highest Highest 
Grade 5.4 Grade 6.8 
Lowest Lowest 
Grade 2.5 Grade 2.5 
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Olson’s discussion of problem behavior also refers to the 
educational factors, He states that: 
It is seen that the child who secures a high score in 
problem tendencies tends to deviate from his associates in 
the following directions. His grades will be somewhat 
poorer.. * -- . . He will tend to be absent from 
school more often than children in general and will be tardy 
more frequently. His associates will describe him as 
quarrelsome, as bullying other children., and having a 
variety of undesirable characteristics.1 
It was found that the educational achievement of these chil¬ 
dren was just about the same as that obtained by other investi¬ 
gators with similar tests. 
The correlation of the achievement scores and the behavior 
problem scores yielded a coefficient of .30 which indicated 
that behavior problems tend to be associated with poor achieve¬ 
ment. 
1W. C. Olson, op. clt., p. 356 
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3. Physical Factors.--» The physical factors dealt with the 
personal appearance of the children and their physical activities. 
A correlation of the ratings of the physical traits by the 
mothers and fathers was ~b.82 which showed high relationship 
and very close agreement between the parents on the physical 
traits of the children. 
Figure 7 is a profile graph showing the physical traits for 
the forty-five children based on the averages of the ratings of 
the mothers and fathers on schedule B of the Haggerty-0lson- 
Wickman Behavior Rating Schedules. Seven physical traits are 
arranged on the vertical line, and the ranks from the lowest to 
the highest are on the horizontal line. One may see that the 
mothers and fathers thought that the children could hold their 
own physically, and that they had average qualities for boys and 
girls. On the other hand, they thought that the children did 
not impress others favorably; neither did they move with re¬ 
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girl qualities»..»» 
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Rank Order 
Fig» 7 « Profile graph showing the physical traits for the forty-five 
children as ranked by the mothers and fathers on Schedule B of 
the Haggerty-Olson-Wiokman Behavior Rating Schedules» 
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The coefficients of correlation for the teachers* ratings 
of the physical traits of the pupils were as follows: "between 
teachers X and Y, it was -f «87 indicating high relationship and 
a rather close agreement; "between teachers X and Z, it was 
-f- .66 showing marked relationship and agreemrnt;, and "between 
teachers Y and Z, it was + 52, also pointing out marked relation¬ 
ship and agreement. 
Figure 8 is a profile graph showing the physical traits for 
the forty-five children based dn the averages of the ratings of 
the three teachers on Schedule B of the Haggerty-01son-Wlckman 
Behavior Rating Schedules. It shows that the three teachers 
thought that the children could hold their own physically, and 
that they had average qualities of boys and girls. On the other 
hand, they thought that the children were not concerned about 
their dress, that they did not make a favorable impression and 
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girl qualities.»... 
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Fig, 8 - Profile graph showing the physioal traits for the forty-five 
ohildren as ranked by their three teachers, X, Y, and Z on 
the Eaggerty-Olscn-Wickman Behavior Bating Schedules. 
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The coefficient of correlation between the physical traits 
as ranked by the parents and the three teachers was ~h «70, 
suggesting high relationship and rather close agreement. 
Figure 9 is a profile graph showing the physical traits for 
the forty-five children based on the averages of the ratings of 
the parents and the three teachers, J and Z on Schedule B of 
the Haggerty-01son-Wlckman Behavior Rating Schedules. It shows 
that both groups felt that these children could hold their own 
physically, that they had average qualities of boys and girls, 
but that they were not concerned about their dress, neither did 
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girl qualities.,.,. 
Will take reasonable 
chan oes**..•••••••« 
Fig* 9 - Profile graph showing the physical traits for -the forty-five 
ohlldren as ranked by the parents and teaohers on Schedule B of 
the Baggerty-Olscn-Wlckroan Behavior Rating Schedules* 
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4. social Factors.— The social factors dealt with some of 
the social activities of the cnild's life. The social traits 
were ranked and correlations were found. 
The social traits that were rated by the mothers were 
correlated with those that were rated by the fathers. The coeffi¬ 
cient was .73 denoting marked relationship and close agreement 
on the social traits. 
Figure 10 is a profile graph showing the social traits for 
the forty-five children based on the averages of the ratings 
of the mothers and fathers on Schedule B of the Haggerty-0laon- 
Wlckman Behavior Rating Schedules._ It shows that the motners 
and fathers thought that the children were ordinarily obedient 
in accepting authority, and that they could hold their own in 
asserting themselves. On the other hand, they thought that the 
children*s behavior was not ordinarily accepted, that tney were 
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Fig, 10 - Profile graph showing the social traits for the forty-five 
children as ranked by the mothers and fathers on Sohedule B 
of the Haggerty-Olson-Wiokman Behavior Rating Schedules. 
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Correlations of the teachers' ratings of the pupils' social 
traits provided the following coefficients: between teachers, 
X and Y +* .75» between teachers X. and Z, -h .63; and between 
teachers, Y and Z, + .60. 
Figure 11 is a profile graph showing the social traits for 
the forty-five children based on the averages of the ratings of 
the three teachers, X.» ¥, and Z on Schedule B of the Haggerty- 
Olson-Wlckman Behavior Rating Schedules. They rated the two 
least frequent social traits of these children as being able to 
hold their own, and as observing general conventions of civility 
and respect. On thé other hand, the most frequent social traits 
were the children rarely criticized and that they were self- 
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Colorful..,    
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Pig. 11 - Profile graph shewing the sooial traits for the forty-five 
ohildren as ranked by the three teachers, X, Y, end Z on 
Schedule B of the Ba g ge r ty- Ola on -Wi okman Behavior Bating 
Schedules. 
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The coefficient of correlation between the social traits 
as ranked by the parents and the three teachers was + .72 in¬ 
dicating high relationship and close agreement. 
Figure 12 is a profile graph showing the rank order of the 
social traits for the forty-five children as combined from the 
ratings of the parents and the three teachers on Schedule B of 
the Haggerty-Olson-Wickman Behavior Rating Schedules» It shows 
that the least frequent social traits were, the children held 
their own, that they were ordinarily obedient. The most fre¬ 
quent social traits were that they were self-conscious on social 
occasions, that they rarely criticized, and that their social 
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Conforms willingly as 
necessity arises***** 
Observes general con¬ 
ventions of civility 
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Barely criticises*.** 
Fig* 12 « Profile graph s^o'tf.ng the rank order of the social traits for 
the forty-five ohildren as oranbined from the ratings of the parents 
and the three teachers on Schedule B of the Haggerty-Olson- 
ffickman Behavior Rating Schedules* 
S* Emotional Factors»— Emotions show themselves in in¬ 
numerable ways and they should be of great concern to parents 
and teachers. 
A correlation of the emotional tr&its as rated by the mothers 
was made with those as rated by the fathers producing a coeffi¬ 
cient of «/-.80, which implied harmony of opinions. 
Figure 13 is a profile graph showing the emotional traits 
for the group of children as ranked by the mothers and fathers 
on Schedule B of the Haggerty-01son-Wickman Behavior Rating 
Schedules. The parents thought that the least noticeable 
emotional traits were that the children gave everything a fair 
trial, that they acted with reasonable care, and that they were 
generally unsuspicious and trustful. The most noticeable 
emotional traits show that the children were not generally 
open-minded, that they were not happy or depressed as condi¬ 















Fig, 13 « Profils graph showing tho emotional traits for -the group sf 
children as ranked by the mothers and fathers on Schedule B 
of the Haggerty-Olson-ifflckman Behavior Bating Schedules, 
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It was found by the correlations of the ratings of the 
emotional traits that a coefficient for teachers X and Y was 
-#-*90, and that the coefficient for teachers Y and Z was -#-.69, 
and that the coefficient for teachers X and 2 was .65. These 
coefficients showed marked relationship and denoted harmonious 
decisions of the raters. 
Figure 14 is a profile graph showing the emotional traits 
for the forty-five children as ranked by the three teachers, 
X, Y and Z on Schedule B of the Haggert.y-Olson-Wickman Behavior 
Rating Schedules. The least apparent emotional traits indicated 
that the children were generally unsuspicious and trustful, and 
that they were ordinarily friendly and cordial. The teachers 
thought that the most apparent emotional traits were that the 
children were not happy or depressed as conditions warranted, 
that they worried without causes, that they did not give every¬ 
thing a fair trial, and that they were not co-operative in their 
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Fig. 14 - Profils graph showing the emotional traits for the forty-five 
ohildren as ranked by the three teachers, X# Y, and Z en 
Schedule B of the Haggerty-Olson-Wiokman Behavior Bating 
Schedules, 
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The coefficient of correlation "between the emotional traits 
as rated by the parents and the three teachers was + .27 which 
indicated low and indifferent relationship. 
Figure 15 is a profile graph showing the emotional traits 
for the forty-five children as ranked by the parents and the 
three teachers on Schedule B of the Haggerty-01son-Wlckman 
Behavior Rating Schedules. It shows the least important emotion¬ 
al traits of the children to be that they were generally un¬ 
suspicious and trustful and that they acted with reasonable 
care. The most outstanding emotional traits Indicated that the 
children were not happy or depressed as conditions warranted 
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Fig. 15 - Profile graph showing the emotional traits for the forty-five 
children as ranked by the parents and the three teachers on 
Schedule B of the Baggerty-Olson-Wiokman Behavior Rating 
Schedules 
54 
Conclusion,— in the data pertaining to the factors contri¬ 
buting to the development of the behavior of these children in 
e ratings, both of the 
average or below. These findings, of course, cannot be looked 
upon as objective data, but they do suggest that the children in 
this study were not very highly developed in the traits con¬ 
sidered* Further substantiation of this conclusion is to be 
found in the fact that both the intelligence and the achievement 
test data reveal the pupils as a group to be below the norms for 
their ages and grade. Along with this data, the findings of 
certain authorities have been cited to show the relationships 
which they have found between behavior problems and the factors 
investigated in this study. 
children were just 
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C. Some Suggestions from this Study on Behavior Problems 
Some suggestions are here offered from the data collected 
in this study and from the findings of others for parents and 
teachers who are concerned with similar behavior problems. 
1. Parents and teachers should see that the interest of the 
child is maintained by having the work of the school readjusted 
to his needs, and abilities to enable him to do it successfully. 
Shaffer states in his findings that: 
A large number of maladjustments show their first 
symptoms in school situations. These include the pupil*s 
failure to learn to the extent of his ability... 
The school may not be the sole cause of these conduct prob¬ 
lems, but may be contributing factors in many ways.1 
Some parents insist that the child should be promoted and 
some teachers promote the child when he does not have the ability 
7Se/ si ao/d Aaye hist placed. /c am </o /4a 
to do the workjwhich will enable him to become better adjusted 
to his school life and its requirements. 
2* Cheating can be eliminated to some extent by having the 
child try to better his previous record rather than compete 
with other children. Parents and teachers should use this means 
for educational growth and not have the child work for awards or 
in rivalry. 
3. Parents and teachers should stress the value of time. 
Unnecessary tardiness will not occur so often if the child is 
made to see that it is the boy or girl who is on time that gets 
and holds the job. School should start at a reasonable hour with 
L. F. Shaffer, Psychology of Adjustment (New York, 1936), 
p. 501* 
56 
appealing devotions and pupil-participation to encourage the 
pupils to be on time. 
4. Parents and teachers should study the underlying causes 
of all problems especially lying, which is sometimes caused as an 
escape from embarrassslng situations. Sherman found that: 
The general conclusion of most investigators has been 
that lies frequently begin as a trial and error process in 
which the child either attempts to obtain some object or de¬ 
sire to escape from punishment. When the child finds that 
lying has been of service to him, he continues with that 
behavior.1 
Parents should try to provide the child with the necessary 
requirements for school and home, while the teachers should assist 
in whatever way they can. 
5* To try to eliminate defiance to discipline, parents and 
teachers should be consistant and reasonable in their requests of 
the child. They should give him certain responsibilities and 
should provide opportunities for participation in' planning and 
executing affairs of the home and of the school to improve his 
attitudes, habits, and skills, defiance to discipline results 
from a lack of these. School organizations and hobbies help dis¬ 
cipline, they give the child responsibilities and opportunities 
for initiation of abilities, which develop his pride and pro¬ 
duce co-operation. 
6. Marked overactivity results from long hours of inactiv¬ 
ity. One weakness in school organizations is the lack of reg¬ 
ular periods for play. There are many reasons why children 
Hi. Sherman, Basic Problems of Behavior (New York, 1941), 
p. 338. 
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should have recess; for example Kelly and Kelly advocate that: 
Play is a universal tendency in man. it ie training 
the child in manipulating the muscles, in exercising senses, 
in developing the intellect, and it is a means of making 
the child acquainted with and adjusted to his surroundings. 
It is an essential element in his growth and development, 
and his life is enriched in many ways by play. Parents and 
teachers should plan for the play of the child so that he 
may be led to form habits of self-control, play is one of 
the most -effective means of learning to work. Obstacles 
are met and overcome in play.1 
Since play provides all of these learning experiences whicn 
are so necessary to the child, it Is well that the play period be 
revived and made interesting. 
7. Unpopular with children, temper outbursts, and bullying 
are problems which develop out of defense mechanism, parents and 
teachers may reduce these problems by affording many activities 
for the child such as games and plays. In school there should 
be quite a bit of extra-curricula activities, such as dramatics, 
physical education in the form of folk dances, calisthenics and 
the like, to use the excess energy. 
8. Parents and teachers should study child development and 
mental hygiene, k knowledge of these subjects will help the 
parents and teachers understand the child better, and there by, 
aid him to maintain his emotional stability during the physical 
and psychological changes through which he must pass. 
9. Speech difficultties, like all other problems, have causes 
which should be sought* The child could have an impediment in 
speech or nasal affection. On the other hand, it could have 
1 
W. A. Kelly and M. R. Kelly, Introductory Child Psychology 
(Milwaukee, 1944), p. 65 
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developed from carelessness in pronouncing words encouraged by 
baby talk from infancy. Parents and teachers should exact 
correct pronunciation of words as nearly as possible. Phonetic 
drills may help children to overcome speech difficulties. 
10. Imaginative lying may result from plain lying to get 
attention. The trait may be utilized by having the child use his 
imaginative mind to write stories, plays, and make original poems. 
Parents and teachers should provide opportunities for attention 
and give the child a feeling of security at home -and at school. 
11. Sex offenses, obscene notes, talk or pictures are prob¬ 
lems resulting from a lack of proper guidance. They reveal a 
need for parents and teachers to teach sex-education to give the 
child the proper facts of life, rather than have them get the 
facts from improper sources. They should develop confidence in 
the child by having a cordial parent-child relationship and a 
cordial teacher-pupil relationship. 
12. Stealing is a problem developed, in some cases, because 
the child is forced to steal due to a lack of necessities. The 
parents and teachers should provide the child with the necessary 
things for school to hinder this problem. The responsibility 
here is greater on the parents than on the teachers. Parents 
should see that their child is well born, plan for the child's 
coming into the world, and have him feel that he is wanted. 
Security is his birthright. 
13 Truancy may result from disinterest in school work and 
a lack of necessary wearing apparel, especially in larger boys 
and girls. 
CHAPTER III 
SUMMARY AND CONCLUSION 
Statement of Problem,— This Is a study of the problems of 
forty-five pupils in a fifth grade of the Florance street School, 
Savannah,, Georgia, as revealed hy the ratings of their parents 
and three of their teachers, X» Y, and Z on the Haggerty-Qlson- 
Wickman Behavior Rating Schedules. 
Purposes of Study.— The purposes of the study are stated 
in the following questions: 
1. What are the problems of these children according to 
their parents and three of their teachers? 
2. What are some factors which may contribute to the de¬ 
velopment of the behavior of these children? 
3. What are some suggestions derived from this study which 
may be of help to parents and teachers who are con¬ 
cerned with behavior problems? 
Collection and interpretation of Data»— The class con¬ 
sisted of twenty-five boys and twenty girls, whose ages ranged 
from nine years and ten months to fourteen years and five 
months, some of these children had been promoted to fifth grade, 
while others had been retained in fifth grade for failing to do 
adequate work. 
In order to learn more about these children than could be 
gained from less objective means, the following schedules and 
tests were used: 
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1. Haggerty-Olson-Wlckman Behavior Rating Schedules. 
2. The Detroit Alpha Intelligence Test, Form S» 
3. The American school Achievement Tests, Form A. 
4. The American School Achievement Tests, Form C. 
Correlations were made in this study to determine the re¬ 
lationship among the raters and the test data. The Spearman 
Rank Method was used and the coefficient which was Rho, was in¬ 
terpreted according to a table in Garrett. 
These data, from the schedules were presented in fifteen 
graphs while the data from the tests were presented in six tables. 
There were three graphs for the behavior problems as revealed by 
Schedule A of the rating scale, and three for each of the four 
contributing factors of schedule B. 
Results and Conclusions.-- The following conclusions are 
offered to answer the questions proposed in this study: 
1. The data secured from the ratings of the Haggerty-Olson- 
Wlckman Behavior Rating schedule A by the parents and the three 
teachers, revealed that all of the problems of Schedule A were 
problems of these children. 
2. Some of the factors investigated in this study which may 
have contributed to the development of the behavior of these chil¬ 
dren were certain aspects of intellectual, educational, physical, 
social and emotional traits. 
3. Schedule B and the Detroit Alpha Intelligence Test 
provided data for the intellectual factors. The data from 
Schedule B revealed that the parents and the three teachers 
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believed the children were equal to the average child on the 
street, but that they lacked the intelligence that these raters 
felt they should have. More important, however, is the fact that 
the intelligence test showed the children as a group to be of 
rather low intelligence. 
4. The educational factors were revealed from the data de¬ 
rived from the achievement tests. It was found that the achieve¬ 
ment of these children was very low and that the subject matter 
of the fifth grade was beyond their grasp. The children were 
below the norms for their ages and grade. The initial test 
showed that there were only two children in the class who were at 
the standard expected of fifth grade pupils and all of the other 
children were retarded. The final test showed that there were 
two accelerated pupils, six pupils of fifth grade level, and 
thirty-seven retarded pupils. 
5. The correlation of the achievement test scores with the 
behavior scores were low and indicated that behavior problems 
tend to associate with poor achievement. 
6. The physical factors dealt with the personal appearance 
of the children and their physical activities. The data showed 
that in the opinions of the five raters the children were not con¬ 
cerned about their dress, that they neither made favorable im¬ 
pressions nor did they move with required speed. The latter 
trait indicated that the children were possibly physically unfit, 
a condition over which the teachers had no control. The parents 
needed to have medical attention given the children. 
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7. The social factors dealt with the social activities of 
the child's life. The data showed that the conduct of the chil¬ 
dren wag not ordinarily acceptable. It suggested that play 
periods and socialized opportunities he provided to develop 
their social conduct. The correlation of the traits as rated 
by the judges were high and denoted close agreement. 
8. The emotional factors were determined by the ratings of 
the Judges on Schedule B. The most noticeable emotional traits 
of the children were rated as unhappy, depressed, and worried 
without causes. The correlation of the traits as rated by the 
judges showed low and indifferent relationship. 
9« The general conclusion from the data pertaining to the 
factors contributing to the problem behavior of these children 
is,it seems, that though there is need for development in the 
physical, social, and emotional factors, the intellectual and 
achievement aspects show very definite and important déficiences. 
10. Parents and teachers who are concerned with behavior 
problems should study the child and the underlying causes of 
the behavior problems which may suggest treatments. 
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Behavior Rating 
SCHEDULE A : BEHAVIOR PROBLEM RECORD 
Score. 
Name School  
Rating by Date , 19 Grade_ 
DIRECTIONS FOR USING 
Schedule A 
Below is a list of behavior problems sometimes found in chil¬ 
dren. Put a cross (X) in the appropriate column after each 
item to designate how frequently such behavior has occurred 
in your experience with this child. A cross should appear in 
some column after each item. The numbers are to be disregarded 
in making your record. They are for use in scoring. 
BEHAVIOR PROBLEM 
FREQUENCY OF OCCURRENCE 
SCORE Has never 
occurred 
Has occurred 
once or twice 





Disinterest in School Work 0 4 6 7 
Cheating 0 4 6 7 
Unnecessary Tardiness 0 4 6 7 
Lying 0 4 6 7 
Defiance to Discipline 0 4 6 7 
Marked Overactivity 0 8 12 14 
Unpopular with Children 0 8 12 • 14 
Temper Outbursts 0 8 12 14 
Bullying 0 8 12 14 
Speech Difficulties 0 8 12 14 
Imaginative Lying 0 12 18 21 
Sex Offenses 0 12 18 21 
Stealing 0 12 18 21 
Truancy 0 12 18 21 
Obscene Notes, Talk,or Pictures 0 ' 12 18 21 
Directions for scoring. Transfer the numbers you have 
marked for the different items to the right-hand column, headed 
“Score.” Add the numbers to secure the total score, and record 
the total in the upper right-hand corner of this sheet. 




Rating by  
Behavior Rating 
BEHAVIOR RATING SCALE 
Grade. 
Date , 19  
Score 
Division I  
Division II  
Division III  
Division IV  
Total  
DIRECTIONS FOR USING 
Schedule B 
1. Do not consult anyone in making your judgments. 
2. In rating a person on a particular trait, disregard every other trait but 
that one. Many ratings are rendered valueless because the rater allows 
himself to be influenced by a general favorable or unfavorable impression 
that he has formed of the person. 
3. When you have satisfied yourself as to the standing of this person in the 
trait on which you are rating him, indicate your rating by placing a cross 
(X) immediately above the most appropriate descriptive phrase. 
4. If you are rating a child, try to make your ratings by comparing him with 
children of his own age. 
5. The masculine pronoun (he) has been used throughout for convenience. 
It applies whether the person whom you are rating is male or female. 
6. In making your ratings, disregard the small numbers which appear below 
the descriptive phrases. They are for use in scoring. 
DIVISION I 
1. How intelligent is he ? Score 
Feeble- Dull Equal o! average 
- minded child on street 
(5) (4) (3) 







Frequently Usually wide- Keenly 
absorbed in becomes present- awake alive and 
himself abstracted minded alert 
(S) (4) (2) a) (3) 
3. Is his attention sustained ? 
Distracted : Jumps Difficult to Attends Is absorbed Able to hold 
rapidly from one keep at task adequately in what he attention for 
thing to another until completed does long periods 
(5) (4) (3) a) (2) 
4. Is he slow or quick in thinking ? 
Extremely Sluggish, Thinkls with Agile- Exceedingly 
slow Plodding ordinary speed minded rapid  
(5) (4) (2) a) (3) 
6. Is he slovenly or careful in his thinking? 
Very slovenly Inexact, Moderately Consistent Precise 
and illogical A dabbler careful and logical 
(5) (4) (2) a) (3) 
6. Is he mentally lazy or active ? 
Interests Lethargic, Is ordinarily Eager Shows ^hyper- 
lazy and inert Idles along active activity 
(5) (3) (2) (1) (4) 
7. Is he indifferent or does he take interest in things ? 
Is indilflerent, Uninquisitive, Displays usual Interests 
|" , 
Has consuming 
Unconcerned Rarely curiosity and are easily interest in almost 
interested interest aroused everything 
(5) (4) a) (2) (3) 
1 3 1 Total, Division T 
Behavior Ratios 
DIVISION II 


























































































13. How does he impress you with regard to masculine or feminine traits ? 
(NOTE. If subject is male, rate on first line ; if female, use second line.) 
1 


















































Total, Division II. 
Behavior Rating 
DIVISION m , 








end of talk 
(2) 
































































Id. Is his personality attractive ? 
Repulsive Disagreeable 





(5) (4) (2) (1) 






































































































25. Is he even-tempered or moody ? 
Stolid, Generally Is happy or Strong and Has periods of 
Rare changes very even- depressed as frequent changes extreme elations 
of mood tempered conditions warrant of mood or depressions 
(3) (1) (2) (4) (5) 
26. Is he easily discouraged or is he persistent ? 
Melts before Gives up before Gives Persists until Never 
slight obstacles adequate everything convinced of gives in, 
or objections trial a fair trial mistake Obstinate 
(5) (3) (1) (2) (4) 
27. Is he generally depressed or cheerful ? 





Melancholic, dispirited good humor Animated, 
In the dumps Chirping 
(3) (4) G) (2) (5) 
28. Is he sympathetic ? 
Inimical, Unsympathetic, Ordinarily Sympathetic, 
1 
Very 
Aggravating, Disobliging, friendly and Warm-hearted affectionate 
Cruel Cold cordial 
(5) (4) (2) (1) (31 
29. How does he react to frustrations or to unpleasant situations ? 















30. Does he worry or is he easy-going ? 
Constantly worrying 
about something, 










 1  
Easy-going 
(3) 





31. How does he react to examination or to discussion of himself or his problems ? 
Refuses flatly Volunteers 
i 
Conservatively Quite willing Entirely uninhibited, 
to cooperate nothing, cooperative to cooperate Tells everything. 
Must be pumped Enjoys it 
(5) (3) (2) (1) (4) 
32. Is he suspicious or trustful ? 
1 . 
Very suspicious, Has to be Generally Somewhat Accepts every- 
Distrustful assured unsuspicious gullible thing without 
and trustful question 
(5) (3) a) (2) (4) 
33. Is he emotionally calm or excitable ? 
No emotional re- Emotions Responds Is easily Extreme reactions, 
sponses, Apathetic, are slowly/'-') quite aroused Hysterical, 
Stuporous aroused normally High-strung 
(4) (2) \ (1) (3) (5) 
34. Is he negativistic or suggestible ? 
Negativistic, Complies Is generally Rather easily Follows any 
Contrary slowly open-minded persuaded suggestion 
(S) (4) a) (2) (3) 
35. Does he act impulsively or cautiously ? 
Impulsive, Bolts, Frequently Acts with Delilierate Very cautious 
Acts on the spur unreflective reasonable and calculatinc 
of the moment and imprudent care 
(S) (4) (2) (1) (3) 
Total, Division IV  
[6 J 
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DETROIT ALPHA INTELLIGENCE TEST 
Devised by Harry J. Baker 
For Grades IV to VIII 
Name    
First 
 Years   Months. 
Last 
Grade School. City. 
Boy Girl Home Language  
Published» 1941. Copyright, 1940, by Harry J. Baker. The right to modify or print this work for use 
in the Detroit Publio Schools has been assigned to the Board of , 
Education, City of Detroit. 
Form 
Letter Rating ..... 
SCORE RECORD 











( ) m Î9 fZ 91 8 ï z sz 
( ) z S s L 8 6 6 fZ 
( ) oz 81 91 fl 01 8 zz 
( ) Zf 9C zc fZ 81 Zl 9 zz 
( ) l 9 8 01 H 41 OZ IZ 
( . ) z\ 6 6 8 9 C C oz 
( ) n Cl Zl II ll . 6 8 61 
( ) zz LZ oz 41 Zl 4 Z 81 
( ) z f 8 8 01 Zl W 41 
( ) ' L L S C C l l 91 
( ) 6 9 9 f f z z SI 
( ) ' Cl ll II L S c I frl 
( ) 8Z fZ oz; 81 Zl 8 f Cl 
( ) oz; 81 SI Zl 6 9 z Zl 
( ) 91 n Zl 6 8 9 • f .11 
( ) ' ^z f S S 9 9 01 
( ) II ot 6 8 8 9 s 6 
( ) l z Z 4 • S 9 4 8 
( ) L s $ f ï C C 4 
( ) 9 L s 6 01 II Zl 9 
(' ) n Cl 01 8 9 ï Z S 
( ) 01 09 OS SZ OC OZ 01 ï 
( ) 6 8 ■ 4 8 S f c z 
( ) sc. OC zz; OZ SI 01 s z 
( ) L 8 s ï c z l l 
( ) L ï z c z z 0 
( ) n Zl 01 4 9 z a 
















1 yes 1 no 2 sir 3 sure ( ) 
2 early 1 soon 2 late 3 time ( ) 
3 fast 1 slow 2 long 3 run ( ) 
4 win 1 gain 2 money 3 lose ( > 
5 heavy 1 loud 2 light 3 strong ( > 
6 empty 1 full 2 free 3 vacant ( ) 
7 tight 1 close 2 loose 3 week ( ) 
8 wet 1 water 2 soak 3 dry ( ) 
9 hot 1 warm 2 cold 3 water ( ) 
10 sharp 1 dull 2 edge 3 sour ( ) 
11 near 1 ready 2 close 3 far 4 home ( ) 
12 brother • 1 aunt 2 cousin 3 uncle 4 sister ( ) 
13 summer 1 hot 2 days 3 winter 4 rain ( ) 
14 begin 1 leave 2 end 3 start 4 go ( ) 
15 after 1 before 2 later 3 below 4 away ( ) 
16 stale 1 old 2 fresh 3 bread 4 wilted ( ) 
17 war 1 fight 2 victory 3 army 4 peace ( > 
18 North 1 pole 2 South 3 West 4 East ( ) 
19 narrow 1 wide 2 thin 3 long 4 margin ( ) 
20 succeed 1 follow 2 fail 3 win 4 reward 
s ( ) 
21 cruel 1 friend 2 harsh 3 kind 4 savage 5 soft ( ) 
22 pretty 1 awkward 2 beautiful 3 fine 4 homely 5 neat ( ) 
23 many 1 any 2 each 3 every 4 few 5 some < ) 
24 push 1 force 2 move 3 pull 4 shove 5 thrust ( ) 
25 seldom 1 late 2 never 3 often 4 rarely 5 soon ( ) 
26 ignorant 1 ancient 2 dumb 3 illiterate 4 modem 5 wise ( ) 
27 create 1 acquire 2 calculate 3 compute 4 destroy 5 fashion ( ) 
28 advance 1 approach 2 exalt 3 march 4 retreat 5 surrender ( ) 
29 rnultiply 1 add 2 divide . 3 number 4 product 5 subtract ( ) 
30 lazy 1 idle 2 indolent 3 industrious 4 slow 5 work ( ) 
31 hinder 1 check 2 delay 3 embarrass 4 help 5 impede ( ) 
32 obtuse 1 active 2 acute 3 blunt 4 dull 5 passive ( ) 
33 inferior 1 better 2 equal _ 3 mediocre .4 superior 5 worse ( ) 
34 autocracy 1 automobile 2 democracy "3 despotism 4 kaiser 5 king ( ) 
35 eager 1 ardent 2 desirous 3 earnest 4 reluctant 5 willing ( ) 
36 optimism 1 confidence 2 hope 3 pessimism 4 honesty 5 trust ( ) 
37 cause 1 create 2 effect 3 induce 4 occasion 5 produce ( ) 
38 expand 1 contract 2 develop 3 diffuse 4 dilate 5 extend ( ) 
39 reveille 1 army 2 attack 3 garrison 4 retreat 5 tattoo ( ) 









































1 1 apple 2 boy 3 pear ( ) 
2 1 cold 2 six 3 ten ( ) 
3 1 April 2 Monday 3 Friday ( ) 
4 1 bed 2 chair 3 house ( ) 
5 1 dog 2 cow 3 cat ( ) 
6 1 moon 2 rain 3 sun - ( ) 
7 1 man 2 house 3 lion ( ) 
8 1 lungs 2 arms 3 legs ( ' ) 
9 1 drum 2 book 3 piano ( ) 
10 1 day 2 hour 3 clock ( ) 
11 1 May 2 July 3 Tuesday 4 June ( ) 
12 1 horse 2 cow 3 pig 4 robin ( ) 
13 1 river 2 island 3 lake 4 ocean ( ) 
14 1 king 2 mayor 3 queen 4 prince ( ) 
15 1 feet 2 two 3 five 4 eight ( ) 
16 1 store 2 shoes 3 coat 4 hat ( > 
17 1 bread 2 potato 3 cake 4 pie ( ) 
18 1 rain 2 snow 3 sleet 4 clouds ( ) 
19 1 sun 2 big 3 large 4 great 
• 
( ) 
20 1 inch 2 mile 3 long 4 foot* ( ) 
21 ' 1 dime 2 penny 3 quarter 4 dollar 5 bill - ( ) 
22 1 summer 2 spring 3 month 4 winter . 5 autumn ( ) 
23 1 two 2 one 3 four 4 half 5 three ( ) 
24 1 spell 2 add . 3 divide 4 multiply 5 subtract ( ) 
25 1 peas 2 wheat 3 carrots 4 beans 5 lettuce ( ) 
26 1 dentist 2 doctor 3 voter 4 lawyer 5 teacher ( ) 
27 1 alto 2 falsetto 3 bass 4 tenor 5 soprano ( ) 
28 1 city 2 state 3 town 4 county 5 map < • ) 
29 1 elm 2 maple 3 pine 4 vine 5 oak ( ) 
30 1 brook 2 creek 3 river 4 stream 5 water ( ) 
31 1 bones 2 feathers 3 fur 4 hair 5 skin ( ) 
32 1 two 2 six 3 three 4 four 5 eight ( ) 
33 1 duck 2 goose .3 swan 4 hen 5 gull ( ) 
34 1 peck 2 ounce 3 bushel 4 quart 5 pint ( ) 
35 1 chisel 2 hammer 3 level 4 saw 5 derrick ( ) 
36 1 delay 2 implore 3 beseech 4 beg 5 ask ( ) 
37 1 Greece 2 England 3 Canada 4 Spain 5 France ( ) 
38 1 clarinet 2 violin 3 horn 4 trombone 5 cornet ( ) 
39 1 amethyst 2 diamond 3 emerald 4 porpoise 5 ruby ( ) 






5 . <S 
s 
3 5 3 
1 3 a 














1 house 1 stove 2 wheels 3 room ( ) 
2 cat 1 feet 2 mouse 3 home ( ) 
3 book 1 shelf 2 pages 3 pictures ( ) 
4 shoe 1 sole 2 button 3 shine ' ( ) 
5 night 1 stars 2 moon 3 darkness 
* 
( ) 
6 pear 1 basket 2 juice 3 crate 
. • 
( ) 
7 office ■ 1 walls 2 clock 3 books ( ) 
8 piano 1 pedals 2 scarf 3 stool ( ) 
91 ion 1 cage 2 jungle 3 heart ( ) 
10 sarrel 1 lid 2 roundness 3 water ( ) 
11 winter 1 coal 2 cold 3 storms 4 furnace ( ) 
12 garden 1 flowers 2 shrubs 3 soil 4 trees ( ) 
13 soldier 1 horse 2 tent 3 cannon 4.duty ( ) 
14 tree 1 fruit 2 leaves 3 roots 4 birds ( ) 
15 paper 1 print 2 edges 3 lines ' 4 writing ( ) 
16 music 1 harmony 2 piano 3 book 4 audience ( ) 
17 alley 1 mud 2 passage • 3 cans 4 dogs ( ) 
18 tank 1 water 2 car 3 capacity 4 oil ( ) 
19 letter 1 message 2 ink 3 stamp 4 envelope ( ) 
20 wheel 1 wagon 2 tire 3 spokes 4 roundness ( ) 
21 face 1 features 2 glasses 3 hair 4 moustache 5 person ( ) 
22 ship 1 cargo 2 passengers 3 rudder 4 sails 5 wireless ( . ) 
23 contest 1 applause 2 opponents 3 spectators 4 umpire 5 victory ( ) 
24 fire 1 coal 2 danger 3 heat 4 stove 5 wood ( ) 
25 audience 1 chairs 2 music 3 people 4 pictures 5 tickets ( ) 
26 holiday 1 church 2 election 3 happiness 4 leisure 5 Sunday ( ) 
27 play 1 children 2 exercise 3 recreation 4 running 5 toys ( ) 
28 snake 1 fangs 2 poison 3 rattle 4 stripes 5 tongue ( ) 
29 pleasure 1 drudgery 2 happiness 3 idleness 4 play 5 Sunday ( ) 
30 triangle 1 angles 2 geometry 3 numbers 4 symmetry 5 volume ( ) 
31 gentleman 1 cane 2 coat 3 education 4 manners 5 watch ( ) 
32 food 1 cooking 2 nutriment 3 salt 4 starch 5 sugar ( ) 
33 citizen 1 city 2 country 3 freedom 4 home 5 vote ( ) 
34 charity 1 chairs 2 children 3 clothes 4 giving 5 hunger ( ) 
35 idiocy 1 crime 2 insanity 3 jail 4 sickness 5 stupidity ( ) 
36 loyalty 1 fidelity 2 flag 3 king 4 salute 5 treason ( ) 
37 barometer 1 dial 2 mercury 3 numbers 4 spring 5 tube ( ) 
38 regret 1 crying 2 justice 3 revenge 4 sorrow 5 sympathy ( ) 
39 esteem 1 admiration 2 anxiety 3 desire 4 flattery 5 praise ( ) 
40 evolution 1 change 2 monkey 3 roundness 4 turning 5 wealth ( ) 
Score. 
6 
e r w c s n 
r c e n s w 
1 2 3 4 5 6 3 1 2 4 
w n e r c s 
7 8 9 10 11 12 
w r c e n s 
1 2 3 ■ 4 5 6 
n c w s e r 
7 8 9 10 11 12 
s e r w c n 
13 14 15 16 17 18 
e s n r w c 
19 20 21 22 23 24 
c w s n r e 
25 26 27 28 29 30 
r n e c s w * 
31 32 33 34 35 36 
n e w c r s 
37 38 39 40 41 42 
e r s w n c 
43 44 45 46 47 48 
w n e s c r 
49 50 51 52 53 54 
8 c r n e w * 
55 56 57 58 59 60 
c s n r w e 
61 62 63 64 65 66 
r w c e S n 
67 68 69 70 71 72 
e c n r s w 
73 74 75 76 77 78 
r e s n w c 
79 80 81 82 83 84 % 
8 w e c r n 
65 86 87 88 89 90 
w n r e c s 
91 92 93 94 95 96 
n s c w e r 
97 98 99 100 101 102 
c r w S n e 
103 104 105 106 107 108 
r w e n s c 
109 110 111 112 113 114 
s e c r n w 
115 116 117 118 119 120 
n s r w c e 
121 122 123 124 125 126 
e n W c r s 
127 128 129 130 131 132 
w c n s e r 
133 134 135 136 137 138 
-5-3=  Score. 
7 
A sun -day :: moon- I 1 stars 2 night ( ) 
B eye -see :: ear- 1 taste 2 ache 3 hear ( ) 
1 finger -hand :: toe- 1 foot 2 head ( ) 
2 father -son :: mother- 1 sister 2 daughter ( ) 
3 up -down :: high- 1 sun 2 low ( ) 
4 summer -rain :: winter- 1 snow 2 storm ( ) 
5 one -two :: three- 1 five 2 four ( ) 
6 aunt -uncle :: niece- 1 nephew 2 brother ( ) 
7 a -b :: b- 1 c 2d ( ) 
8 hour -day :: day- 1 week 2 time ( ) 
91 -me :: he- 1 her 2 him ( ) 
10 penny -dime :: dime- 1 nickel 2 dollar k ( ) 
11 cow -calf :: cat- 1 rat 2 mice 3 kitten ( ) 
12 bird -feathers :: squirrel- 1 nest 2 eggs 3 fur ( ) 
13 Monday -Tuesday :: Tuesday- 1 Thursday 2 Wednesday 3 Sunday ( ) 
14 cat -fur :: dog- 1 hair 2 fur 3 skin ( ) 
15 feather -float :: rock- 1 sinks 2 breaks 3 mountain ( ) 
16 brunette -dark :: blond- 1 light 2 girl 3 baby ( ) 
17 moon -earth :: earth- 1 sky 2 stars 3 sun ( ) 
18 grass -cattle :: bread- 1 cn 2 man 3 butter ( ) 
19 b -d :: e- 1 f 2 g 3 c ( ) 
20 cat -mouse :: spider- 1 web 2 bite 3 fly ( ) 
21 January -February :: March- 1 May 2 April 3 month 4 June ( ) 
22 morning -evening :: begin- 1 sun 2 day 3 end 4 time ( ) 
23 baseball -diamond :: football- 1 gridiron 2 play 3 bat 4 court ( ) 
24 second -minute :: minute- 1 year 2 week 3 time 4 hour ( ) 
25 pig -pork :: sheep- 1 lamb 2 meat 3 mutton 4 beef ( ) 
26 clock -time :: thermometer- 1 heat 2 water 3 speed 4 storm ( ) 
27 leopard -zebra :: spots- 1 fur 2 stripes 3 shoot 4 run ( ) 
28 three -five :: seven- 1 eight 2 men 3 ten 4 nine ( ) 
29 floor -ground :: ceiling-^ 1 carpet 2 sky 3 hill 4 plow ( ) 
30 hammer -carpenter :: trowel- 1 mason 2 plumber 3 sand 4 mechanic ( ) 
31 pint -quart :: inch- 1 long 2 mile 3 yard 4 foot ( ) 
32 sand -glass " :t clay- 1 mud 2 bank 3 brick 4 stone ( ) 
33 hill -high :: valley- 1 river 2 mountain 3 snow 4 low ( ) 
34 Tuesday -Thursday :: Friday- 1 Saturday 2 Wednesday 3 Sunday 4 Monday ( ) 
35 white -black :: seldom- 1 home 2 often 3 soon 4 never ( )■ 
36 hens -eggs :: bees- 1 honey 2 sting 3 hive 4 fly ( ) 
37 four -seven :: eight- 1 nine 2 twelve 3 eleven 4 ten ( ) 
38 square ' -circle :: cube- 1 sphere 2 solid 3 box 4 triangle ( ) 
39 skin -body :: bark- 1 bite 2 dog 3 noise 4 tree ( ) 
40 imitate -invent :: copy- 1 book 2 originate 3 draw 4 words ( ) 
Score. 
73 
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Name -  Grade-  Age: Years Months 
School   Teacher  Date—  
READING TEST 
TEST I—SENTENCE AND WORD MEANING 
Sample: A fish lives in the 
a Q air 
b □ water 
c Q ground 
d □ yard 
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37. To confes 
a r 
b r c L 
d L 

























38. To yield i 
a r* 





























39. To get ba 
a r 
b r c E 
d L 



































STOP! Do not go to the next page until you are told to do so. 
Test I, Sentence and Word Meaning, Score. 
READING TEST 
TEST II—PARAGRAPH MEANING 
Page 3 
Sample: Mary had a dog. Her dog was all black. He did 
many tricks. 





III. Frank grew tomatoes during the summer vacation. 
He would plant the seeds in a box early in the spring. 
When warm weather came he would take the little 
plants and put them in straight rows in his garden. 
When the tomatoes were ripe he would sell them 
from house to house. Often he would make enough 
to buy all of his clothes. 
b. 
5. In the summer Frank worked in his 
What color was he? 
H yellow a L. 
□ white L> 
□ black c 





I. One spring day the children went to the woods. They 
went to find some violets for their mother. They were 
glad to find many other kinds of flowers too. 
























II. Gulls are birds which can fly long distances. In fact, 
some people say they can fly across the Atlantic 
Ocean. They are able to do this because they are at 
home in the water. They often follow ships to get 
the food that is thrown into the sea. 
3. Gulls can fly 
a few miles 
only over land 
only at night 
long distances 
IV. To Little America, Richard Byrd took a very un¬ 
usual piece of machinery called a Snow Cruiser. It 
was a large machine which was used to travel over 
the ice and snow in the frigid regions of the South 
Pole. The Cruiser accommodated four men with sup¬ 
plies which lasted more than a year. Its wheels were 
so large that a derrick was carried to lift them. 
7. Which word best tells about the Snow Cruiser? 
a □ clumsy 
b p small 
c M huge 
d □ narrow 
4. These birds follow ships to secure 
8. How many people could live in this unusual ma¬ 
chine? 
a food a r one 
b a resting place b L two 
c the right direction c L three 
d water d L four 
Turn to the next page. 
Page 4 
V. For the school picnic, Miss Moore promised the chil¬ 
dren a campfire. All the children gathered leaves and 
sticks except two Boy Scouts who lit the fire. After a 
time the ashes were just right for roasting. Then each 
child found a sharp stick on which to roast the 
weiners. 
14. Amy got her wall paper 
at the store 
from her father 
by making it herself 
from her sister’s room 






started the fire 
made the ashes 
found the sticks 










VIII. The greatest river in the United States is the Mis¬ 
sissippi. It starts near the northern boundary of our 
country and empties into the Gulf of Mexico. It lies 
entirely within the boundaries of this country and 
supplies large areas of our country with water. 





VI. In the South Pacific there is a fruit called the bread¬ 
fruit which is relished by all the natives. It grows on 
trees which are from forty to sixty feet high. The 
fruit looks like a large egg-plant but its color is yel¬ 
low instead of purple. The natives scoop out the in¬ 
sides and cook it much as we do potatoes. Some¬ 
times the fruit is cut into thin slices and dried. Thus 
the people of this land can pick their “bread” from 
the trees. 
16. The source of the Mississippi is 
in the Gulf of Mexico 
in the entire country 
near its mouth 
near the northern bound¬ 
ary of the United States 





about as tall as the natives 









VII. Once there was an unusual, little girl named Amy. 
She lived with her father and mother and three sis¬ 
ters. Amy liked to draw pictures and to paint beau¬ 
tiful scenes she could see from her window. One 
time she wanted some new wall paper so she drew 
pictures on paper, cut it, and pasted it on the walls 
of her room. You can still see some of her drawings 
in her house near Boston. 
IX. Tom’s father’s vegetable garden was overrun with in¬ 
sects. These little creatures ate the lettuce, the toma¬ 
toes, and all the other vegetables in the garden. 
Finally Tom got the idea of building birdhouses and 
feeding stations to attract the birds. At first only a 
few birds came but later many of them came to live 
in the homes provided for them. Now hardly any 
insects remain in the family garden. 





ate the lettuce 
flew away 
ate the insects 
ate the tomatoes 












c uncle a 
brothers b 
four sisters c 
family d 
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X. Children at the Hayes School eagerly awaited the 
teacher in the morning, for they were to sx a copy 
of their first newspaper. All of the children had writ¬ 
ten something for the paper but no one knew what 
the others had prepared. The teacher had promised 
to make copies of the paper on the machine which 
she had at her home and to give one to each pupil. 
After reading the paper at school, the pupils were to 
take the copies home to their parents. 
cost twenty-five hundred dollars, they had but a 
thousand dollars more to raise. 
25. How much more money did the Girl Scouts need 
to finish paying for their swimming pool? 
fifteen thousand dollars 
fifteen hundred dollars 
twenty-five hundred dollars 
a thousand dollars 
a 
* 
restlessly a Q 
b fearfully b __ 
c sadly c tZ 
d anxiously 
d □ 
26. The main idea of this paragraph is to tell about 
Girl Scout work 
how to have a cookie sale 
raising money for a swim¬ 
ming pool 
how to handle money 






XI. Many years ago there lived in North America thou¬ 
sands of large birds called auks. The auk could swim 
very fast, but was slow moving when on land. Since 
they were good to eat and their feathers valuable, 
men killed them by the hundreds until today this 
large bird is entirely extinct. 





XIII. Much of the farming carried on in the West is done 
by irrigation. Water is carried by ditches most of the 
way for many miles. Through the hills the water is 
carried in pipes which flow into the ditches again on 
the other side. Farmers pump the water from the 
large ditches into shallow ditches in their fields. Each 
farmer must pay two dollars for each acre of land 
which he irrigates. 
27. The farmers get the water 
a □ by purchasing it 
free 
by selling it 
from rainfall 





plowing the soil 
getting water 
getting through hills 
laying pipes 






auks were killed was because 
could not swim 
destroyed crops 
were good to eat 
could not see well 








of little value 
XII. To provide funds for building a swimming pool, the 
Girl Scouts had a cookie sale. For each box of cook¬ 
ies sold at twenty-five cents the girls were to receive 
ten cents. In less than a week they had sold almost 
fifteen thousand boxes, giving them a net profit of 
fifteen hundred dollars. Since the new pool was to 
XIV. The sun makes the rain. Heat from the sun evap¬ 
orates water from the oceans, the rivers, the ground, 
and from the leaves of trees. This moisture then 
mixes with air and remains there as long as the tem¬ 
perature remains the same. When the air cools, the 
water in the air changes into clouds and then into 
rain. 














is taken by the sun 
mixes with air 
is evaporated 
makes raindrops 
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XV. Florida is a land of sunshine all year around. It is 
usually warm in the winter as well as the summer 
and the temperature seldom drops below fifty de¬ 
grees. While this state is important for the number 
of people who vacation there in the winter, it also 
produces many valuable crops of fruits and vege¬ 
tables during the winter months. Along with other 
products, such as turpentine taken from the cypress 
trees, Florida has many natural resources. All of 
these advantages have caused a rapid growth in its 
population during the past few years. 







of little importance 
chiefly agricultural 
scenery for the girls to paint by tacking cloth ont 
wooden frames. 
35. This paragraph is chiefly about 
practicing for a play 
an art lesson 
preparing scenery for a pla 
□ painting 







red and blue paper 
frames made by the boys 









XVIII. One summer the United States had two grea 
fairs, the World’s Fair in New York and the Goldei 
Gate Exposition in San Francisco. The former wa 
much larger but the latter was said to be more beau 
tiful. The New York Fair was located on reclaims 
land while the other was built on an island. Althoug: 
located 3000 miles apart, many people visited bot] 
exhibits. 
XVI. During the first World War, a company of Ameri¬ 
can soldiers became lost at night in the woods. In 
the morning they found that their enemies were all 
around them. There was no opportunity for them to 
get back to their own lines. As the food ran low the 
commander released their last carrier pigeon with a 
message to their comrades. Although the pigeon was 
hit twice by bullets, it finally delivered its message 
and help was sent. 
33. When morning came, the soldiers could not get 
back to their own lines because 
their pigeon was shot 
the enemies were on all sides 
they ran low on food 
they needed bullets 









7. Which of the following best describes the World’ 
Fair? 
a □ at San Francisco 
b M very beautiful 
c □ built on an island 
d [j the much larger fair 
38. hich of the following best describes the Goldei 
Gate Exposition?  
at New York 
very beautiful 
the larger fair 
built on reclaimed land 
XIX. We usually think of sponges as a kind of plant bu 
they really are animals. They are like plants in tha 
they do not move about but always remain in tb 
same place. Nor do they have eyes, ears, or legs life 
other animals. However, they do have a way of feed 
ing themselves and make eggs which develop int< 
other sponges. 
XVII. The pupils in the art class at the McKinley School 
were looking forward to their class meeting, for they 
were to prepare for the class play. Some of the girls 
were to make the costumes of red and blue muslin 
trimmed with gold braid. Other girls were to paint' 
an outdoor scene of trees and flowers for which they 
would need many colors. The boys were making the 






they are fixed 
in their way of feeding 
in laying eggs 
they have sense organs 






they have eyes and ears 
they grow from seeds 
they feed themselves 
they move about 
STOP! Do not go to the next page until you are told to do so. 




















































3 6 5 











69 9 3 4 an 
39 x 6 bn 
59 C □ 













8 0 9 






6 9 2 a 3896 
4 6 3 b 4096 
9 4 6 c 3886 
8 7 2 












10 5 6 


















7 6 2 




























21. Reduce %2 to its lowest 
term. 
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22. Subtract 
12 -6 % = 
23. Divide 
3 % +4 X = 
24. Divide 
3 9)1 0 1 4 
25. Divide 
% +S/l2 = 
26. Multiply 






















4 0.6 a 























X, %, Xn, and % 
31. 165 min. equals 







8%>oo as a decimal. 
a □ .0854 
b □ 18.54 
c □ 854 
d □ .854 
33. Multiply 

















36. Reduce 6%0 to a mixed 
number. 
45 a 2%i 
25 1 b 3Xo 
10 c 3 X 






































STOP! Do not turn to the next page until you are told to do so. 





Mary had six dolls. She gave 3 of them 










6. In John’s room there were 14 girls and 12 














1. George had 3 pencils and his mother b< 










7. At 3 for 10 cents, how many packages o 










2. Harold raised 36 chickens but 18 of then 






















3. Jane’s father gave her 50 cents. She sp< 










9. Fred bought 54 ft. of chicken wire for his 










4. At the beginning of the year there were 
Louis’ room. During the year 6 boys anc 







2 pupils in 





10. How many postage stamps at 3 cents e; 










5. The teacher divided 8 pieces of paper eq 













11. Rings for pupils’ notebooks cost 234 cents 










Turn to the next page. 
Page 10 
12. Sarah’s mother bought a paper daily for two weeks, 
except Sundays, at a cost of 3 cents each day. How 
much did the paper cost? 
17. Mr. Jones bought 68% pounds of seeds. At different 
times he used 6% pounds, 3 % pounds, and 5)4 









13. I gave a clerk a half-dollar and he gave me back in 
change, a quarter, a dime, two nickels, and one penny. 
How much did I spend? 
a □ 41 ft 
b □ 46 ft 
c h 44 
d □ 454 
18. In writing a check, in the upper right-hand comer we 





14. James worked for 7 weeks for $4.75 per week. How 









19. What is the area of a rectangle 50 ft. long and 6 ft. 
wide? 
15. A troop of Boy Scouts went on a three-day hike. The 
first day they walked 11)4 miles; the second 8)4 
miles; and the third 14% miles. How many miles did 
they walk in all? 
112 ft. 
56 ft. 






34 K2 miles 
33 % miles 
34 % miles 
24 Ÿ12 miles 
20. One week Mary earned $2.58 and the next week 
$1.62. Jane earned $6.54 altogether but spent $3.28 
of her money. How much more did Mary have left 
than Jane? 
16. Two boys started across a lake 22% miles wide in a 
large motor boat. After traveling 14% miles, how 









STOP! Do not go to the next page until you are told to do so. 
Test IV, Problems, Score. 
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PART 1—Correct Usage 
Directions: 
In each of the following sentences decide which word 
is correct to use in the sentence. If the first word is 
correct, place an X in the box before that word; if the 
second word is correct, place an X in the box before that 
word. The sample is answered correctly. 
Sample: 
Gladys.— here today. 
a 0 isn’t 
b Q ain’t 













1. I haven’t pencil. 12. My books are on the desk. 
□ laying 
□ lying 
a n no 
b □ any b 
2. Please, I see the book you have? 
a Q can 
b □ may 
13 your basket on the box. 
a n Set 
b □ Sit 
14. She has.__ the baby to sleep. 
a □ sung 
b □ sang 3. At the circus we ...the elephants. 
a n seen 
b □ saw 
15. It is turn to run. 
Ï 0 their there 4. Although he walked.  the ice broke. 
a n careful 





5   me see those grades you received. 
a n Leave 
b □ Let 17. The weeds fast. 
a 
b 0 grew growed 
6. I like dress best. 
a □ that 
b 0 that there 
18.  boys are going skating. 
a □ Us 
b □ We 
7. The hunter saw only   owl in the tree. 
a □ a 
b □ an 
19. We have met our. — and have conquered them. 
a Q enemy’s 
b □ enemies 
8.  notebook is well done. 
a n Your 
b □ You’re 
20. The two trees... on the ground after 
the storm. 
a □ lay 
b □ laid 




In each of the following sentences some one form of 
punctuation is missing. At the end of each line you find 
the letters a, c, p, q, and a question mark. If you think 
there should be an apostrophe somewhere in the sentence, 
put a cross on the a; if a comma is needed, put a cross on 
the c; if a period is needed, a cross on the p; if quotation 
marks are needed, a cross on the q; and if a question mark 
is needed, a cross on the question mark. The sample is 
correctly marked. 
, Sample: 
Is it raining a c p q X 
21. All in a heap went the apples nuts and 
oranges a c p q ? 
22. We are going to the party, she re¬ 
plied. a c p q ? 
23. The letter began: “Dear Cousin I hope 
you are well.” a c p q ? 
24. Are these the only flowers you have a c p q ? 
PART 3—Capitalization 
Directions: 
The following sentences are correct except that in 
each one there is one word beginning with a small letter 
which should begin with a capital, or a word beginning 
with a capital letter which should begin with a small let¬ 
ter. The five words in each sentence are numbered 1, 2, 
3, 4, and 5, and these numbers are also given to the right 
of the sentence If you think the first word should begin 
with a capital, then put a cross on the number 1 to the 
right of the sentence: if the second word should begin 
with a capital, then put a cross on the number 2; and so 
on. In sample (a) below, the word john should be written 
with a capital j; and since john is the fifth word in the 
sentence, the number 5 to the right of the sentence is 
crossed out. In sample (b) the word Our should not be 
written with a capital O; and since Our is the third word, 
the number 3 is crossed out. This is the way you are to 
do this part of the test. Mark just one number for each 
sentence. 
Samples: 
1 2 3 4 5 
(a) My brother’s name is john. 1 2 3 4 ^ 
1 2 3 4 5 
(b) This is Our last day. 1 2 X 4 5 
1 2 3 4 5 
31. On thanksgiving night it snowed. 1 2 3 4 5 
1 2 345. 
32. Washington’s birthday is in february. 1 2 3 4 5 
1 2 3 4 5 
33. They all went for halloween. 1 2 3 4 5 
25. The voyage started on June 12 1936. a c p q ? 1 2 34 5 
34. She and i rode alone. 1 2 3 4 5 
26. Very truly yours John Jones a c p 
27. “Are all of you going to the game” he 
askçd a c p 
28. I may not live to see it, but you’ll find 
it true a c p 
29. This picture wont be for sale.   a c p 
30. Toms father started to paint 












1 2 3 4 5 
The girl’s name was joyce. 
1 2 3 4 5 
He and She were together. 
1 2 3 4 5 
Her grandmother lived in Chicago. 
12 3.45 
Mr. John dark was here. 
1 2 3 4 5 
The boys played many Games. 
1 2 3 4 5 
Boys and Girls went together. 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
(Go on with Part 3 in the next column.) (Go on with Part 4 on the next page.) 
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PART 4—Sentence Recognition 
Directions: 
Some of the groups of words below are complete sen¬ 
tences and some of them are not. You are to read each 
group of words and ask yourself, “Is this a sentence?” If 
you think the group of words is a sentence, you are to 
cross out the Y (yes) ; if you think the group of words is 
not a sentence, you are to cross out the N (no). The sam¬ 
ples are correctly marked. 
Samples: 
After the ball game. — Y 
This is a fine day. N —^ 
41. Some people can neither read nor write. N — Y 
42. Never having seen an orange tree. N — Y 
43. It was extremely cold this morning. N — Y 
44. Men ran, seeing only the flood waters. N — Y 
45. That the house was very warm. N — Y 
46. The bird’s nest was blown from the swaying 
tr e. N — Y 
47. On the way to school the pupils running and 
playing. N — Y 
48. What you do is your own business. N — Y 
49. The chair with the beautiful cover. N — Y 
50. Go at once. N — Y 
PART 5—Grammar 
Directions : 
In each of the following sentences, place an X in the 
square before the correct answer. The sample is correctly 
marked. 
Sample: 
Young dogs play with children.—The SIMPLE 
SUBJECT of the sentence is: 
a □ children 
b □ young 
c [HI dogs 
d □ play 
51. Let me rest awhile.—LET here means 
a □ to allow c □ to leave behind 
b Q to rent 
52. The orange is a fruit.—ORANGE is 
a p a verb c p an adverb 
b □ an adjective d □ a noun 
53. The abbreviation for NUMBER is 
a n num. c p nr. 
b □ nos. d Q no. 
54. Which of the following should be capitalized? 
a p farmer c n Washington 
b □ man d □ lady 
55. A serpent is a snake.—The SUBJECT of this sentence 
is 
a □ snake c □ a 
b □ is d □ serpent 
56. The teacher gave me the highest grade.—The PRO- 
NOUN in this sentence is 
a □ teacher c p me 
b □ The d □ grade 
57. Have the boys gone to get their pictures taken?— 
What kind of sentence is this? 
a n an imperative c Q a declarative 
b □ an interrogative d □ a telling 
(Go on with Part 5 in the next column.) (Continue with Part 5 on the next page.) 
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58. The writer’s address in a business letter should be 
placed: 
a □ at the top on 
the right 
b □ at the top on 
the left 
c □ at the bottom 
on the right 
d Q at the bottom 
on the left 
59. An unusually long story was read very clearly and 
rapidly yesterday by the student.—An ADVERB 
telling “when” is 
a E 1 very c E ] rapidly 
b L ] yesterday d t j clearly 
60. The garage opened early in the morning.—The 
SIMPLE PREDICATE is 
a E ] garage c E ] early b t ] opened d L 3 morning 
61. They selected a spot for the camp.—The SUBJECT . 
of this sentence is 
a E 1 spot c E 1 They 
b t 3 selected d t ] camp 
62. We went there John came too.—A PERIOD should 
be placed between 
a r 1 went and there c E 1 John and came 
b t ] came and too d t 3 there and John 
63. I have several apples in my bag.—SEVERAL is 
a Q an adverb 
b □ an adjective 
c n a preposition 
d □ a conjunction 
64. A noun that ends in “s” 
ing 
forms its possessive by add- 
a Q an apostrophe 
b □ es 
c n ies 
d □ ys 
65. The teacher gave each of the pupils a book.—The 
OBJECT of the verb is 
a n teacher 
b □ book 
c □ pupils 
d □ each 
STOP! Do not go to the next page until you are told to do so. 









he would go. 
Tohn was his father’s...  9. Trains run on a   17. The..... 
a sonn a railroad is red. 
b son b railrode a 
c sone c railroade b 




wiil a teath a 
will b teeth b "" 
wi’ll c teeh c 
d teethe d 
mm 
— 
3. Nine comes after, 
a n eight 
b “ eigt 
c “ eigh 
d □ ieght 











6. Give to the poor. 
a □ somthing 
b " something 
c “ someting 
d □ sumething 
7. We live in a.__  
a □ houes- 
b " hoes 
c “ hosse 
d “ house 





10. Brush your twice 
11. His.. 
Street. 
.was 29 Rum 
a addrees a 
b adress b 
c aderess c 
d address d 
12. How much was the ball 
? 
a wereth a 
b werth b 
c worth c 
d wrth d 


















16. He received a  
card in the mail, 
a n poastle 
b L poastel 
c n postal 
d □ postil 
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24. The... led the army. 
a H generl 
b □ genaral 
c □ general 
d j generel 
25. The commanded 
the troops. 
a □ captain 
b □ captin 
c H captian 
d □ captun 
a obtain a persuard a curage 
b obtane b persayed b coruge 
c obtenned c perswade c courge 
d obteain d persuade d courage 
A son wil his mother. 36. He lives on Elm  45. The rate of   
a suport a Avenue a — interst 
b support b Aveneu b intrest 
c surport c Avnew c interest 
d seport d Aveune d interust 
28. The medal was well... 
a □ diserved 
b [J desurved 
decerved 
deserved 
30. A  is a large number. 
a □ miloin 
b " million 
c ” millon 
d “ millione 
31. The girls went to._  

























43. The of the sugar 
was coarse. 
a □ texter 
b L texture 
c L texcure 
d n textuer 
44. 
.was 6%. 





a agreable the dining room. 
a présidant b agreeable a server 
b presidient c agreeabel b surver 
c presdent d agreabel C sever 
d president d seaver 










40. Always pay the 


























50. The police were asked to.. 
a □ investigate 
b n investagate 
c n investegate 
d Q investgate 
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Sample: Snow comes in the 
a n summer 
b M spring 
c p autumn . 














12. Winter is a 
a p season 
b p year 
c p day 
d [j week 

















aoy gives another some- 
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17. Sick people go to the 
a n hotel 
b □ hospital 
c p station 
d □ school 











































































































































































































:r means to 
□ hasten 
j go backwards 
J search 
J waver 





























STOP! Do not go to the next page until you are told to do so. 
Test I, Sentence and Word Meaning, Score. 
READING TEST 
TEST II—PARAGRAPH MEANING 
Page 3 
Sample: Mary had a dog. Her dog was all black. He did 
many tricks. 
III. 





“Look,” cried Mary, as she and her sister searched 
for their baskets on Easter morning, “my basket is 
hidden under the sink here in the kitchen. Have you 
found yours yet, Janice?” But though her sister 
searched in every room, her basket could not be 
found. Just as they were about to give up, Mary 
took one more glance around the living room and 
shouted joyfully, “Here, Janice, I have found yours 
behind a picture on the piano.” 





5. Mary and Janice were looking for 
a n Easter packages 
b □ hidden treasures 
c n a picture 
d □ Easter baskets 
I. Indians were people who lived in this country long 
ago. They did not have houses as we do but lived in 
tents called wigwams. They made the wigwams out 
of skins. On cold days they would build a wood fire 
in their tents and the smoke went out of a hole in 
the top. 
1. The Indians called their homes 
a Q tents 
b □ caves 
c ^ houses 
d Q wigwams 





on top of the piano 
before Mary found hers 
under the sink 
in the kitchen 
2. They made their homes out of 
a n trees 
b □ fire 
c L wood 
d □ skins 
IV. In California there is a forest of the largest trees in 
the world. They are called the giant sequoias or red¬ 
woods. Many of the trees stand two hundred feet 
high and are more than twenty-five feet through the 
center. They are said to be the oldest living things 
on earth. Many of the trees are so large that one of 
them will give enough lumber for five houses. 
II. Mary and her mother went to the market to shop. 
On the way they saw a strange sight. It was a monkey 
riding on top of a long pole which an organ grinder 
carried. 7. The sequoias are sometimes called 
3. Mary and her mother were going to the 
a □ store 
b = market 
c L shop 





4. On top of a pole they saw 
a an animal a 
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V. One Sunday, Jack and Tom took a hike through the 
woods on the peninsula. Along the beach the chilly 
wind blew the waves high on the shore. As the boys 
entered the woods from the beach, they spied two 
deer just in front of them. 























VIH. I will never forget one night seeing a play on a 
stage in the park. Not a breath of air stirred. Ladies 
and men all around us fanned themselves noiselessly. 
One of the actors fainted and another had to take his 
place. However, everybody there was pleased with 
the play. 
15. Where was the play held? 
in school 
in the show 
outdoors 
in a tent 
VI. A wild duck’s speed record is over a mile a minute. 
Not only can the duck travel at great speed but he 
is also an expert swimmer and diver. These ducks 
feed on insects, grass, roots, and seeds. The male 
duck is called the drake. While the female usually 
has colors of dull brown and buff, the male has 
brightly colored feathers. 
16. The weather was 
a □ chilly 
b M hot 
c M fine 
d □ cold 










a mile an hour 
IX. Out in the bay overlooking New York City is the 
Statue of Liberty. The statue stands on a piece of 
ground called Bedlow’s Island. Passengers on ships 
coming from Europe see the upraised arm of the 
statue as they approach our shores. This monument 
was given to the United States many years ago as a 
gift of the French people. 









VII. Much of the chewing gum in the United States is 
made from the sap of evergreen trees called chicle. 
After this sap is collected from the trees it is shipped 
from Mexico and other places in large blocks to this 
country. Here it is ground up, sugar and flavor 
added, and rolled into the thin sticks which we buy. 
13. In making chewing gum the first thing which is 
done is to 
P 
B □ 
grind the gum 
collect the sap 
add the flavor 











sold the statue to the 
United States 
bought the statue from the 
United States 
received the statue from 
the United States 
gave the statue to the 
American people 
a boat 
a gift - 
a statue 
a body of water 
Go to the next page. 
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X. “What did you like best at the Fair?”, Albert’s mother 25. 
asked as he entered the house. “Did you think the 
races or the animal shows were the most fun?” “I did 
not see the races but I did like the animals,” replied 
Albert. “Mother, did you see the way the monkeys 
climbed in and out of the trees? I enjoyed them 
most.” “No, we did not see them,” answered his 26. 
Mother, “but we did enjoy the bear which rode the 
bicycle.” 





like best at the Fair? 
□ the races 
_ the bear riding a bicycle 
33 the monkeys 
33 the horses 
The play which Martha’s class presented was 
a Q copied 
b ~ unusual 
c “ original 
d L rare 
Who was to take part in the play you just read 
about? 
Martha 
two of the children 
all of the children 
the teacher 






□ the races 
_ the animals 
33 the monkeys 
331 the Fair 
XI. The blood in the human body is a wonderful liquid. 
It contains tiny bodies called corpuscles. Some of 
them are white and some of them are red. The white 
ones, which are larger, help to fight disease germs in 
the body. If one gets a cut, a substance called fibrin 
helps to make tiny threads which fill up the cut and 
stop the bleeding. 
XIII. In 1879 Edison made the first electric light bulb. 
For forty hours he watched a charred cotton thread 
glow. But this was not enough. He set himself to the 
task of making a light which would bum for many 
hours. To do this he had to find a material which 
would not bum up in a few short hours. Today we 
have light bulbs which will bum for many days and 
weeks. 
27. Edison’s first light only burned for 




22. A fluid is a 
28. What kind of thread 
a r- solid 
a 
b 
b gas c 
c hard substance d 
d liquid 















XIV. Flamingoes are beautifully colored birds which 
have a curious way of raising their young. Hundreds 
of these birds gather in faraway places during the 
nesting period and build strange mounds of mud with 
a hole in the top of each one, in which one egg is laid. 
On this the mother sits until the young is hatched and 
then departs for other places in tropical lands. 
XII. Each room in Martha’s school planned a play to be 
given at assembly sometime during the year. “What 
play would you like to present?”, Martha’s teacher 
asked. “Let’s write one ourselves,” suggested several 
of the children. “All right,” replied their teacher, “but 
it must be one in which all of the children are to take 
part.” And so the children set to work to write a play 
of their own. 




33 eating habits 
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XV. Have you ever heard of cloth which is made out of 
wood? This cloth resembles very much the silk which 
is made by silkworms from mulberry leaves. The 
name of this strange cloth is rayon. To make rayon 
the wood is ground into fine chips and then put into 
a liquid which makes a soft paste out of it. Then this 
paste is forced through tiny holes which make the 
thread. Although not as good as silk, rayon is much 
easier to manufacture and thus is much cheaper. In 
fact it costs only about one-third as much as the silk 
made in Japan. 
35. The color shows on 
coloring matter 
a b C c 
d L 
the leaves when the green 
becomes less 
is greater 
changes to red 
appears 









other coloring matter 
31. In making rayon the wood is first 
a □ put into a liquid 
b n ground into fine pieces 
c p soaked in water 
d □ pasted 
32. Rayon is important 
d □ 
because 
it is better than silk 
it lasts longer than silk 
it can be made easier than 
silk 
it comes from wood 
XVI. The peanut plant is an unusual shrub. After the 
leaves are formed, the flowers come into bloom. As 
the flowers wither and die, the stalks bend down and 
push into the earth where the pods or nuts are 
formed. Thus the peanut comes from a flower but 
actually grows under the ground. 
33. The peanut plant is 
a p like other plants 
b □ different from most other 
plants 
c p similar to other shrubs 
d □ under the ground 





XVII. Every boy and girl knows that leaves change their 
color in the fall. However, this is not due to any 
coloring matter which goes into the leaves at this 
time. Rather it is due to the loss of much of the 
green coloring matter which makes food out of air. 
This coloring matter is called chlorophyll. When the 
life of the tree slows down much of this chlorophyll 
leaves the tree and the other colors show up. 
XVIII. For many years men have been trying to make a 
“perpetual motion machine.” This machine is a de¬ 
vice which is supposed to run itself without fuel or 
outside aid and yet do work. One of the simplest at¬ 
tempts was a water wheel run by water from a pump 
which itself was driven by the water wheel. No such 
machines have ever worked successfully since no 
energy can ever be manufactured. It can only be 
transformed. 
37. Energy cannot be made; it can only be 
a p manufactured 
b □ destroyed 
c □ changed 
d □ driven 
38. A “perpetual motion machine” is 
an automobile 
a pump 
an energy machine 
one that runs itself 
XIX. President Roosevelt ordered the seizure of sixty 
Danish, Italian, and German ships which were tied 
up in American ports. A strong protest was launched 
by Germany and Italy. The State Department of the 
United States, however, claimed that such an act was 
necessary because the ships’ crews were committing 
sabotage. 
39. The ships were seized because the American gov¬ 
ernment feared they would be 
sold 
taken by Germany and 
Italy 
wrecked 
ordered from the harbor SB 







_ The British 
□ The State Department 
□ Germany and Italy 
STOP! Do not go to the next page until you are told to do so. 











6. Reduce to its low- 12. Multiply 
est terms. 
50x528= 
17. Write six-tenths as 
decimal. 
a % a 26400 a 
b IKo b 2640 b “ 
c 2%4 c 26460 c 























2 4 a n 46 
1 3 b □ 56 
+1 9 c □ 516 
d □ 58 
8. Subtract 








4 2 a 
















$ 6 . 9 4 a □ 
2.21b[ 
+ . 3 6 c L 












18. Reduce to lowest terms: 
3 4 8 
2 6 
+9 2 4 
a 1298 a 

















3 ) 5 2 2 a T 
b r 






15. Multiply 26)5304 
3 9 4 a 12214 a X 3 0 b 1174 
 c 1182 D 







2 6 a 711 
3 4 b 91 
+2 1 c 81 
  d 71 
48)288 
16. Add 21. Add 
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22. Change to a mixed num¬ 
ber: l% 
27. Write ten thousand six 






























29. Subtract 8.75 from 16.5 
38. Divide 









7 6 9 8 
4 9 7 5 a 
8 7 9 7 b 
6 0 6 8 c 









34. XVIII = 
39. Subtract 
10 lb. 6 oz. 
- 6 lb. 10 oz. 
25. Multiply 
7 4 3 a 
x4 0 0 b 
d 
30. Divide 
257200 a □ l x a P 297200 b j % b C 
2970 c □ 2 c t 29720 d □ 5 X d □ 














26. Divide 31. Write as a decimal: 36. Divide 


























STOP! Do not go to the next page until you are told to do so. 





Mary had six dolls. She gave 3 of them away. How 





Jane walked four and a half miles on Monday and 1% 
miles on Tuesday. How many miles did she walk in 









1. For lunch Raymond bought a hot dish for 4 cents, 
bread for 1 cent, a salad for 3 cents, and milk for 5 
cents. How much did his lunch cost him? 
a □ 14* 
b □ 13* 
c □ 19* 
d □ 12* 
7. The bright red pencils cost 2}i cents each. How much 





2. Six boys and 8 girls were invited to the sleigh ride but 









8. Mary bought 6 pounds of butter in small squares. If 










3. Ralph had 27 marbles. He gave away 12. How many 





9. A milk truck loaded with milk weighs 8 tons. The 
truck alone weighs 3 tons. How many tons of milk 









4. In the Boy Scout Camp there were 48 boys. The same 
number of boys were in each tent. If there were 6 
boys in each tent, how many tents were there? 10. What will Yi doz. eggs cost at 3 cents a piece? 
5. The girls bought six bags of candy for their party. If 
each bag cost 5*, how much did they spend? 
11. A man had a farm of 12 acres which was worth $600. 





Turn to the next page. 
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12. A lot is 100 feet long and 50 feet wide. How far is 
around it? 
it 17. John worked four weeks for $2.75 a week. If he spent 
$3.25 for a sweater and $4.75 for repaire to his bicycle, 
















13. George paid for 8 tops which were 2 for $.05. How 









18. A boy has a book containing 418 pages. He has read 






14. John walked 4% miles on Thursday, 5% miles on 
Friday, and 7% miles on Saturday. How far did he 




18% mi. 19. A lady bought 3% yards of cloth at 60* per yard, and 
24 yards of ribbon at 5%* per yard. How much did 
she spend? 
15. Bob was 6 years old. Tom was 3 years older. What 













16. Mary bought a book for $1.25 and a book bag for 85 
cents. How much change should she receive from a 









20. We pay 3 cents for the daily paper each day except 
Sunday, and 10 cents for the Sunday paper. How 









STOP! Do not go to the next page until you are told to do so. 
Test IV, Problems, Score. 
TEST V—LANGUAGE 
Page 11 
PART 1—Correct Usage 
Directions: 
In each of the following sentences decide which word 
is correct to use in the sentence. If the first word is cor¬ 
rect, place an X in the box before that word; if the second 
word is correct, place an X in the box before that word. 
The sample is answered correctly. 
Sample: 
Gladys here today. 
a jxl isn’t 
b □ ain’t 
9 too bad you did not see him before he left. 
a □ Its 
b □ It’s 
10 there enough tickets sold for the play? 
a □ Was 
b □ Were 
11. Both books are clean but this one is   
a □ newest 
b □ newer 
1. Please, I go home? 
a □ can 
b □ may 
12. He his examples quickly. 
a n bone 
b □ did 
2. Did he you to play tennis? 
a □ learn 
b □ teach 





14. She ...know who you are. 
a n doesn’t 
b □ don’t 
3. It is turn to jump. 
a □ their 
b □ there 
4. They have to the ball game. 
a n gone 





16. It was who did the most talking. 
a n they 
b □ them 
5 us go on with the meeting. 
a □ Leave 
b □ Let 17 down and I will tell you a story. 
a Q Set 
b □ Sit 
6. I can’t get more tickets. 
a □ any 
b □ no 18.   grades were muc a 
l higher than Paul’s. 
□ Arthurs 
□ Arthur’s 
7. The farmer put the peaches the basket. 
a [I in 
b □ into 
19. It is snowing and the wind is blowing  
a □ too 
b □ to 
8. - two strav dogs in the yard. 
a □ There is 
b □ There are 
20. I picked kind of pears for you. 
a □ this 
b □ these 




In each of the following sentences some one form of 
punctuation is missing. At the end of each line you find 
the letters a, c, p, q, and a question mark. If you think 
there should be an apostrophe somewhere in the sentence, 
put a cross on the a; if a comma is needed, put a cross on 
the c; if a period is needed, a cross on the p; if quotation 
marks are needed, a cross on the q; and if a question mark 
is needed, a cross on the question mark. 
Sample: 
Is it raining a c p q X 
21. To laugh and sing is to have fun  a c p q ? 
PART 3—Capitalization 
Directions : 
The following sentences are correct except that in 
each one there is one word beginning with a small letter 
which should begin with a capital, or a word beginning 
with a capital letter which should begin with a small let¬ 
ter. The five words in each sentence are numbered 1, 2, 
3, 4, and 5, and these numbers are also given to the right 
of the sentence. If you think the first word should begin 
with a capital, then put a cross on the number 1 to the 
right of the sentence; if the second word should begin 
with a capital, then put a cross on the number 2; and so 
on. In sample (a) below, the word john should be written 
with a capital j; and since john is the fifth word in the 
sentence, the number 5 to the right of the sentence is 
crossed out. In sample (b) the word Our should not be 
written with a capital O; and since Our is the third word, 
the number 3 is crossed out. This is the way you are to 
do this part of the test. Mark just one number for each 
sentence. 
22. I will not do it, he replied a c p q ? 
23. The letter started: “Dear Jean I ex¬ 
pect to arrive early.” a c p q ? 
Samples: 
1 2 3 4 5 
(a) My brother’s name is john. 
1 2 3 4 5 
(b) This is Our last day. 
1 2 3 4 X 
12^45 
24. Columbus discovered America on Oc¬ 
tober 12 1492 a 
25. The fight ended in victory for their 
side a 
26. Sincerely yours Robert Frasier  a 
27. The boys picked peaches cherries and 
apples - a 
28. Dons dog was hit by a car a 
29. What shall we give the dog for his 
supper a 
30. Rev Hooker was the pastor of our 
church a 
12 3 4 5 
c p q ? 31. I arrived home on Christmas. 1 2 3 4 5 
1 2 3 4 5 
32. He took dr. Black along. 1 2 3 4 5 
c p q ? 1 2 3 4 5 
33. Wheat grows in every Country. 1 2 3 4 5 
c n n p 1 2 3 45 P 4 34. Mother gave ralph a horn. 1 2 3 4 5 
1 2 3 4 5 
35. The school band played “dixie.” 1 2 3 4 5 
c P q ? 1 2 3 4 5 
36. We read the book, “tarzan.” 1 2 3 4 5 
c P q ? 1 2 3 4 5 
37. The school liked its Orchestra. 1 2 3 4 5 
1 2 3 4 5 
38. Mary arrived home on thanksgiving. 1 2 3 4 5 
c P q p * 
1 2 3 4 5 
39. Two Rivers meet at Pittsburgh. 1 2 3 4 5 
1 2 3 4 5 
c P q ? 40. In Winter it always snows. 1 2 3 4 5 
(Go on with Part 3 in the next column.) (Go on with Part 4 on the next page.) 
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PART 4—Sentence Recognition 
Directions : 
Some of the groups of words below are complete sen¬ 
tences and some of them are not. You are to read each 
group of words and ask yourself, “Is this a sentence?” If 
you think the group of words is a sentence, you are to 
cross out the Y (yes); if you think the group of words is 
not a sentence, you are to cross out the N (no). 
Samples: 
After the ball game. — Y 
This is a fine day. N — 
41. When it rains we play in the attic. N — Y 
42. Perhaps you will all come to see me. N — Y 
43. Swimming was always a treat to me. N — Y 
44. Without knowing that she was his 'sister. N — Y 
45. Dogs fighting and growling over a bone. N — Y 
46. After hearing the horn blowing. N — Y 
47. John as well as James and Henry. N — Y 
48. The girls who have finished. N — Y 
49. Come here. N — Y 
50. Never will they come again. N — Y 
PART 5—Grammar 
Directions : 
In each of the following sentences, place an X in the 
box before the correct answer. 
Sample: 
Young dogs play with children. — The SIMPLE 
SUBJECT of the sentence is 
a □ children c 0 dogs 
b □ young d □ play 
51. A pronoun is a word that takes the place of 
a 0 a noun c 0 an adjective 
b 0 a verb d 0 a preposition 
52. He did it yesterday.—DID here means 
a 0 more than one c n something to 
b n simple past time happen later 
d n something 
happening now 
53. To form the plural of the word “candy,” we drop the 
y and add 
a 0 s c D ies b 0 es d 0 is 
54. A descriptive paragraph should 
a 0 describe c D argue b 0 narrate d □ debate 
55. Tom’s mother canned all the vegetables.—MOTHER 
is what part of the sentence? 
a 0 modifier c n object 
b 0 predicate d 0 subject 
56. Mr. Thomas sold his car to the dealer.—CAR is 
a 0 a pronoun c n an adverb 
b 0 a verb d □ a noun 
57. Which sentence states most strongly that the boys did 
not work? 
a Q The men worked c 0 The men worked 
and the boys but the boys 
played. played, 
b 0 The men and the 
boys played and 
worked. 
(Go on with Part 5 in the next column.) (Continue with Part 5 on the next page.) 
Page 14 
58. Which means I am most sure to go? a c 1 I can go c C ] I will go 
b t ] I shall go d C ] I may go 
59. George said, We are making our plans.—QUOTA¬ 
TION MARKS should be placed around 
a □ George said c Q We are 
b □ We are making d jj making our 
our plans plans 
60. The boys in the fourth grade are extremely kind to the 
younger children.—FOURTH is 
a □ a noun c □ an adverb 
b □ an adjective d □ a pronoun 
61. The hornets were all over him in a minute. — The 
VERB in this sentence is 
a □ hornets c p over 
b □ in d □ were 
62. He runs very fast.—The SUBJECT of this sentence 
is 
a □ fast c □ very 
b □ runs d □ He 
63. The birds were flying south.- -The SIMPLE PRED- 
ICATE is 
a p were c p were flying 
b □ flying d □ south 
64. The possessive form of the word “Charles” should be 
written 
a □ Charle’s c p Charles’ 
b □ Charle’ss d □ Charless’ 
65. A new grocer, Mr. Smith, has opened a store. — 
COMMAS are used because of 
a □ words in a series c Q after yes or no 
b □ a word of direct d □ a noun in 
address apposition 
STOP! Do not go to the next page until you are told to do so. 

































































2. An insect is a   
a □ bugg 
b H buge 
c M bug 
d □ buug 
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48. They had a plan. 
a H universil 
b n unaversal 
c □ universal 
d □ unerversal 



















49. The check was his  
a □ reciet 
b □ receipt 
c Q reciept 





















50. The workmen built a .dam. 
a □ permanant 
b p permanent 
c p permament 
d □ permanint 
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